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This ethnagraphié, longitudinal study investigates

the home literacy experiences of low income:children to gain insight

into why such children generally do not learn to read ' and write as
well as middle class children. Participating were 24 children, o
approximately 2.5 to 3.5 years of age, in groups equally divided by
.. Sex. Subjects were from three ethnic groups: Anglo-, Black-, and
" Mexican-American. To identify the sources of those life experiences
- leading to the development of literacy, extensive naturalistic home
observations vere made for periods ranging from 3 to 18 months.
Observer-participants taking field-notes described literacy events,

specif

- 8) ically focusing on actions, the ¢ontexts of events, . _
-~ participants, co-occurring/alternating events, reasons events ended,

'and subsequent activities. Over 1,400 literacy events were recorded
and analyzed; both qualitative and quantitative analyses were made.

In the gquantitative analysis, the independ;
‘The literacy event, the original dependent' v
differentiated into two quantitative and tﬁ

variable, was
ree qualitative

components. Quantitative components inéluéeé duration and frequency
of- literacy events; gualitative components were participant
-structure, lesson content, and context. Many\transcriptions of -
literacy events are provided in the text, and results and their

implications are extensively discussed. A codin
Event Observation System, is appended. (RH) .
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‘Introduction
5 - - : - . 3
For the past three years my colleagues and I have been conducting a study
of literacy in’ homes vhere young child:en live. We got into this line of work
it promised to answer some questions that haielﬁagha:;d ducators as

well as parents for a long time. We know from a variety of sources that
5 parents who read to their kids and have a lot of books around the house are
In fact, knowledge of

likely to have children who sre successful in school.

the alphabet is one of the best predictors that an entering first grader will

learn how to read a what the school considers a reasonable sta dard. We also
their children in a supportive, yet non-

know that ps:en;s who interact ﬁith

children wha score rélstively high on standardized tests, which in turn are

of prédiﬁtiug a:haﬂl‘éuccesé feigg Algf; 1949; Sheldon &

our EEEﬂdEfd mean
This pattern of results

Carrillo, 1552 Wells & Raban, 1978; Wells, 1981).
n literacy e;getienbes in the

/ suggeste that there is.a causal :anneztian bgtwe
' home prior te beginning schoal and sehaﬁl success. -
N B = . &

i

." 5 V ii . . -
' There are two major flswg in our knowledge sbaut the importance af early

f ) encounters with print. The relevant data are lgrgely :afreigtianal aﬂd ‘obser=
Y )

vatiaﬂal leaving zausslﬁ%laims ﬂpeg to "third vgtigble" explanations (e.g.,
This is an inpaftaﬁt priblem, but not

parental and child 1Q’s fa? e:gﬁple);i
Eﬂe one that our work has bee§!ai§e& at. We are willing to grgnt that-it 'is
I g’éﬂ thing in our ;aéiety faf-éa’ nts ; 1ntergat é%th yaung ghildrea aruuﬂd
print, even if *arrelééians with prgﬂigtq: variablas can be faulted. However,’
we want to know more about what kind of gqudxthing enrly litéracy 1s.. At Eﬁe

moment we hsve aﬁly the pre ,gd efficacy of TEAﬂiﬁg llgud nnd geaerals

s
. ) L4
- a9 ; i
. 4 ) =

-z . ;

[}
N
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exposure to print as mediaﬁing !Echaﬂi!ms for edrly =§§a:ure to ptin:_ We

[
- “know ilﬂést na:hiﬁg shau; the frequency of rgading ev-:s other thnn story

time in systemstic ugys. Yet, it seemed unfeasanable to assume :hg: story

- book reading is-;he yaung ghild*s only exposure to print. ' Obr experieﬁ;e as

s

children and parents belies that notion. Morecver, we héfe no reason to

‘expect that storybook rezding will be equally representative of literacy

experiences in all homes. ’ .

‘This uncertainty about tﬁe‘range of literacy activities that characterize
people’s gvérfaa? lives at home produces corresponding uncertainty concerning

social policies intended to increase students” g;hievemgﬂts\th:ﬂagh hame

p— £ o \i
) intervention. Should we aim salely at increasing prescfibea forms of activity

=

(story reading for %;gmple) or agLempg':a modify matthsghild interaction iﬁ

some general manner? And how, Hhaﬁe?ef our aims, esn they be implgnented in
én era when gﬁverﬁment intervention in the home lives of citizens, is idealogi-

cal anethema?

-

-~ . We deaiﬂgé to confront ;hesg'issﬁes dire;;lf by arranging to spend signi-

ficant ameuﬁts of the time in the homes of a selected number uf 1awsincame

families in tue San Diego metropolitan area, We focused on homes where there

L3

were very young children (gggs Zﬁb) in our study as a way ei finding out what

/

We went into these hemes accompanied by a gnﬁd deal of uncerta .E;y and

some ﬁfiﬂf Eaﬂ§2§tiﬂﬁs. We were particularly ianterested in the :nnge, atruc-

a

‘ture and fzequgngy of dif t literacy events. We were aware of the corre-

- lational data linking home and school success, which we used as a kind of
baékggéund of common wisdom. What we wanted to kﬂﬁﬁeﬁ!i whether there were
1

[
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F3

kinds of literaity experiew:es ormer than story. reaﬂing that provide systematic

and Eheareticaa-;'uaifaA asuises of legrning about print. We iefg also very
| .

guraticen of pespiie” = ‘ivem. Covld we identify égts;de sources of literate
activity (ehurek, schorl, govermmental &ﬂenmegts)? Weuld Eh;fe be ény group-
ings of s;:ivizi;l that might lead us to identify eulzural elgments in- the
agganisatian of literate practice? We were, in effe:t, at:emp;ing to build a

broader notion of liﬁefg;? practice in the home to be used in future quantita-

. tive work either -as independent variables (to predict school success) or as -

dependent variables (to measure the effect of some intervention) .
e o

@

) ) * . C it ) < s . s
ur goal in this research was to describe the home literacy experiences
of twenty-four low-income children so that .we might gain samé iheight into why
such children, a8 a gréup do not succeed asg well as Ehgit,niddie class coun-

in learning to read and ﬁfite. We reasoned that ebservgtian of the

terpart

children gnd their families as they went. about their Everyday g;tivitigg would

be tbe'best way of developing accurate and detailed descriptions of the

Co !
literacy in the children’s lives. -

Self-report interviews would not be sufficient to accdmplish ow). pur--

poses. hith‘iﬂtgrvieﬁs not only is there the problem of parents giving_
: moclally acceptable anéﬁers~cg‘p:ﬂblem vhich can be 2i§egﬁ§ented to gome
;:téng by disguising the purpose of the interviev and désiéﬁ%;g the interview '
sueh that there are double checks on the fgli;bility of the 12£E§?i§£§é'§

§
:

tgapaﬂsés)- A more fundamental problem iith usigg an intervigwifgehnique to

g4 ther 1ﬂfafngtian on children®s ﬁrenchnal literacy a:périenegs is that so
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often reading $25_H¥iting events are’ such intggrgl aspects ai the stream' Ef
evgtydgy aetivigies thst they are nat recognized as literacy by the adults in
the home’ (and thus are mot- eeallea during an 1nterviee). We were interested

not just in well-marked 1iﬁegggy events like story reading or homework but ia

— the entfre range gf_fgadiﬂé ahd writir; experiences thé children had. Addi-

. :iaﬁally, we ‘wanted to gblerve the children®s activity when they were alone.
As parents may be engaggd in some sther cssk while the chiid is ‘writing” or ’
lanking at a book or involved with an older Eibb;iﬁg in & 11tergzy gvent, they

often miss these aspects of the child’s literacy’ experien Thus, mpéhwaf ;
& ' -

what the children do and what the sdults themselves do can go unreported
unless someone har been trained to observe the reading and writinmg which occur

in the child’s 1if..

The approach employed in this research, ﬁhEE, was to conduct extensive’
ocbservations in the homes ¢f low-income farilies with preschool children. The
a’bser’vauiﬁns were used to develop desctiﬁzians of the nature, ailms, and func-

tions of and values attached to literacy in chg families.

It was important that the observations be conducted over an extended
" period of time. The reasons for this were two<fold. Firat of all, in order
to make claims about the literacy environment of the home, it was necessary .to

sample the activities adequately. It takes time to get a “feel” for (as well

Iﬁ was impafhant to observe durimg ﬂiffgfgnt Eiﬁes of the day as HBII as dif—
- ferent 3333 of the ueek-sa that an overall pie;gfg of the diffgf!nt phgsas of
farily 1life Eight be de?elﬂpgd- Therefore, we needed' to spend an adequate
amount of time in the homes to get this picture develsped.

/ . ' .

c 6

PR S & = B

E
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At the time this study began, there were few guidelines we could draw
#3§;pﬁﬂ 1n conducting our observations. Since no comparable xescarch had been
done previously we could not predict how many hours of observation would be

required. Therefore, we wanted to give ourselves ample time to understand the

literacy of the home.

A second reason for conducting longitudinal rather than intensive obser~ .
vations was our interest in changes over time. Becaur= we viewed literacy as

social activity gnd iiteracy learning as a process of internalizing social

L]
b
"

elations, we were éspecially interested in the development in adult-child

interactions involving literacy. Such development is what is heppening in the

-

3 move from interpsychological to intrapsychological functioning. According to

Vygotsky“s (1978) theory, the child would gradually assume more end more con-
trol évgr-what had been iointly conmstructed activities. Only longitudinal
observations would enable wus :algssegsrthe applicability of this theory to

literacy learning.

As it turned out ‘there were also other changes over time for several of

our families, Ghaﬁgeg which directly influenced the literacy enviromment of
the home. Esmiiy senggt%ang, Ehe birth of additional ghilérea, changes in
employment status--all ﬁé these had-subszgn;igi effects upon the‘litgragyi
activities In certain of our families. Such happenings are part af the flow
of reality for many famillies in our sa:ig;y.;gn _thus the 1ép§r;gn§e of
;bjgfviﬁg longitudinally in order to understand the pfgegieg of ligeégcy was

reinforced. , p
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e. " The children studied were between approximately 2 1/2 and 3 1/2

f

years of age when they began to be observed. Children in this age_range ﬁe:é

chosen because, although initial encounters with print usually aécutvgsfare
this time, it is generally about this age that (1) children.begin to explore
reading ond writing on a more extensive basis and- (2) that the bulk of what

=

will be their preschool literacy experiences begins.

As was mentioned above, we focused only on laﬁsinéaﬁg séipie because, as
a group, these people tend not to achieve as well in reading and writing as

H . . E
their middle and upper class counterparts. Furthermore, we were extremely

interested in how cultural background would affect the literacy activities to
which the child would be exposzd. We wished to examine the cultural préétice

thedry of development (Laboratory of Comparative Enﬂan Eagnitian, 193}' in
press) and to assess the feasibilitry of :hg notion of 11Eef cy as cultural
practice (Anderson & Teale, 1981). Therefore, we includéd in the sample fami

lies from three different ethnic groups: Anglo, Black and Mexican-American.

- ' ™

Alsa, previﬁus-feaeafehihas shawﬁ'zhs;'g;rlaf aehiévgnent in reading is
9 ?

higher than that for boys (Downing & Thackrag, 1975; 31 4 Iﬁérefafe;'ﬂa included

equal number of boys aﬁd_gifls in the gample so -that we ﬁight see if sex was a

factor in de;grniniﬁg the prescho a; literacy e:pe:ien;eg of the :hildren; .

¥

It is relevant at this paiﬁt to discuss in some detail the sample selec-
7 4

tion pfﬂ;gaufes that wvere used .to obtain uuhjgezs for the research. Our ttif

:la ‘and :ribulgtiang can serve as useful instructions for.others ﬂiﬂhihi to

;:udr the home’ 11;2f3=y g:petienzes of preschoosl ghildrgn- ;!e;u;e e

- . i . B )
spent their time at home, in interaction with parents. Hg were/not inter:sted
, : , <

I ]

i
. ' o i E;
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. ; |

in children who were in day care, nursery school, Head Start of other inmstitu~

1

tiﬂngl situations. ‘This does create some difficulties for iﬁbj:gt selection.

; is far easier to get cooperation of a school or day care cna:gt where there

-

|

s & pool of ghildféﬂ whose pgrgﬂ:s can be contacted about participating in.

the research. Our task ﬁgg to find;laﬁ—ineame families with ptggehaal chil=

dren who wanted to be involved in our project.

Ve started by :nntg;ting community !gEﬁEiEE and afganisaeian§ {Urpan
League, Chicana Federation, churches) t see if they could put us in canET;ﬁ

. | with any appropriate families. This strategy yielded linitgd sugzﬁgs.) At the
same time we began by “hanging out’ at locaticns like the Helfare/bfficg where
ve reasoned we could make contact with low-income familfes. A few families
were found in this way. 41;5 we attempted to work at the in;titugiaﬂalxlgiel

with the Welfare O ffi e to see 1f they could put families ingtgugh with us.

ﬁﬁfaté@agtely, we met with no success using this procedure.

Our two ?aée useful strategies vere the following. ﬁe contacted Ehga
Vamgn‘5; Infants, aﬁd Children (WIC) Program, gxﬁrqgrgm which provides nutri-
tional sgvize and suppaf:giaf lgwsigsamerfgmiiﬂég~ They arranged for us to be
able E? deliver; a brigf talk on the project to Ehg groups ai mothers xd;a came
to their office. Then arrangements vere made with intgresteééma;hers'Ear a ‘

researcher ts visit their home and explain to them the details of the project.

Our final strategy was perhaps our nést productive. We canvassed what we
En%p to be low-income neighharhaaés and delivered to each hﬂu;ehﬂld a flye: on
the project. It briefly ﬂ!!ﬁfibed what we were 1ﬂeerestgd in dning and
ninvited parents to phone us: at the univgrsity for ;ﬂdi:iannl infa:natian if

they were interested in p:ftieipa:iﬂg. When a family phoned, we would explain

& Coe B

R : R
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_the prgjeet in more detail and Ehen ;rrnnge for a fe;es:ghgt ta visit the home

- ‘to talk with the family.

. This whole procedure was a pratfseggd one and points up the diffic ult i g

of finding subjects. .for extended nnturalis;ic/nbggfvatianal reseafch wha

i

not associated with an institution like a sghaal or day care center. I ‘all,

direct contacts with potential subject were most ﬁrafi;gblg, and we wpuld

especially employ the “flyer apprcach’ were vel ta begin another such project

Through these strategies 24 target childrenl! and -their families (8 Anglo,

L

Insert Table 1 abaut here

8 Black, .8 ngigan—Amefican)z were included in the sample. Table 1 sets out

information on the entire 24 families in the sample:. the age and sex of the

target child, the members of the family, and gﬁe‘aééﬁpsﬁians and educational

levels of the parents. : o 6

Data Collection. Naturalistic observatiocns of the children and their

families were conducted fpr periods of from 3.to 18 months. Our main method
’ . # ‘
of data collection was field notes. We aiso audio taped some interactions and

used transcripts of these tapes to augment Ehe_figld naz§s} As was mentioned -

=

1. Ihe term Egrge; child is used to refer to zhe preschoocler in the family who
vas the focus of the abaerva;iang- \ .

2. The term Mexican-American is used in the same ﬁa?'ht ‘was by Laosa (19772,
referring to persons born in Mexico who now hold United States Eiti:eﬂship or
_otherwise live in the United States or whose paren:a T more remote ancestors
. immigrated to the United States from Mexico. It-also efers to persons who
- tracé their lineage to Hispanic forbears who resided within the Spanish or
Mexican territory that is mow part of the southwestern |United States.
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Identifier

Letter

: Target
Child

T (A, Sex)

Adults in

Home (Age)

Occupation
- of Parent(s)

TABLE {1

Siblings
1n Home
(Age)

}
Parental
* Education
" (Years)

Ethnicity

. s R
A . G _b I
Mike: Bobby / ~Batbara | Kristin CAlex
(3.10,% |, (2.8;/f§ (2.8, 1) (24, B (2.6, W) )
-— ,’ i s —
: ' Fathér (44) ‘Father (44) , |
Father (22) Mothler (42) Mother (42) Father (24) - | Pather (25)
Auit  (23) Daughter (23) &

Mother (221

Urcle (25)

Husband (25)

Mother (22)

Mather (25) , | M

Father = Air //

-
Father - Atten-|:

‘Father - Atten-

Father -

Father -

¢MMm@/dm£MMmjﬂﬂMMQEmmy ~ Marine
{nstaller, plup Wme ’ home. Frequently
bet's helper; mue=&Mﬂ Uncle - School | unemployed
frequently / | custodian . custodian
unemployed i a
Sis'ter (1.{),: xnther ( 18) ‘| Brother 13 N . later (9)
| / Sister (13) | Sister (13)
f ; Siﬁter (11) Sister (11) \
/ Si%téf (2.8) | Brother |(2,8) ,
/ Cousin (4. ) Cousin (4.5)
1
A AR S R N _
f!r E \ I
t 5 ! :
e T3 IR SR A PP Pel
M= ]2 M=l H=11 N=12 Hal2 .«
) i R
I N — -
.\i“i, 'L‘
o ‘ k ) 'y
Anglo Anglo Anglo nglo ¥ |
| _ \‘ ;{(
A [




Paul Hol2y Myeesha Natalie Anin Denise Harvey |
(12, ¥ (30,8 (3.0, B (3.5, 8 (2.8, 1) (2.8, ¥ (210, ¥

Nother (28)

Father (XY
Mother  (29)

Father (25)

Hother (25)

Fther (3)

¥other (Y

Father (317)
Mother (YD

Mother = Suppor-
ted thtough
velfare

Father_. - Trsh
haulers fre-
quent lywr uner
ployed

TFather - Unen-

ployed

Fether - fal-
thr

Father -
Janitor

Father - Pl ay-
ground
supervigar

Nother -
Supported
through

velfare

TLMLEY LI WL

. Brother (210)

Brother (5.1)

Siater (L.J)

Brother (0.3)

Bracther (8)
Slsster (5)

Brﬁthe,rr(i.ﬂ)

Brother (f)
Sister (_5)

e e

Sister (6.59)

e

Sister (0.11)

=1

F= |2
M= 12

i
[P
Il

o ]
1 w
Mot [Pl

H=10

Anglo

“Black

Bl=ck

Black

Black

Black




Mother -

Clean-
ing woman (oec.)

alde :

Assembler

0 - S B R s T
Alethia Lori .Alma Luis Juan Maria
(2.5, F) (3.7, B) (3.5, P) (2.9, ¥ (3.0 , 3.2, 19 ‘
Stepfather (24) | Father (38) Father (30's) [ Resident male Father (32 ) Father (31)
Mother (24) Mother (32) Mother (i8) (32) Mother (29 ) Mother (28)
Aunt {22) ' Mother A 26)
rt= | Father - Laborer{ Father - Father - Drapery Male - Unemployed Father - Father - Sheet -
(part time) Unemployed maker Mother - Teacher| Electrical metal vorker - |-—

b o e

- _Avon rep. - . hi\% I - .
) Brother (15.8) | Brother (11.3) | Sister (5.9) Brother (7) Sister (5) ,
11) Brother (11.7) | Sister (8.10) - Brother (5) Brother (4}
Brother (4.8) Brother (5.11)
Brother (4.10)
M= 12 F=12 F=12 F=0
H=12 M=1 M=12
Black Black Mexican-American| Mexican-American




TABLE #1

Ronnie
(3.0, M

Miguel
(2.5, ¥

Mother (20
Grandmother (55)
Grandfather (47)

. Mother (45)

Aunt (22)
Uncle (12)

Father (35)

Father (28)
Mother (24)

Father (32)
Mother (32)

Mother - Security
guard (mostly un-
employed)
Grandfather -

Construction -
Laborer (on & off)

AuntfﬁlTypist

Father - Heavy
equipment
operator

Father -
Laborer at
shipyard (on
and off)

Father -
Laborer
Mother - Avon
Tepresentative

Sister (6.3) Brother (6.5)
Brother (2.9) Brother (4.7)
Brother (0.3)

11

e
il

oW
(]

2
Il
(XN

Mexdican-American

Mexican-Ameri-an
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sbove, &bservations-were spread over the hours of the day during which the

child wai typically awake and over the seven days of the week.

homes collecting dara. That 1is to say, ?E=EEEPEE§EﬂAgpptﬂpriE§§1? to conver-

sation directed at us but initiated no interactions ﬂﬂfiﬂgitbé'ﬁbéEfvagiQQS-

There were two foci for the observations. One was the target child (TC).
The qbserver would follow the TC wherever the R went, thus taking notes

according .to vhat the TC observed and/or experienced directly. The other

focus of the observations was on literacy events, those occasisas upon which a

person produced, campfeheﬁééd, or attempted to produce or comprehend written
1an§uaggi Any time the target child or anyone in the TC’s immediate Eﬂvifﬂn;
ment piEEEﬂ up é:bﬂ@k. wrote a note, signéd his or her ﬂéme, szribﬁled or- was
iﬁ gn§ other way egégged wvith written language, we characterized tﬁg event as
fully as passible;- We attempted to describe the actions which took place, the
context of which the event arose and vas played out, the participants in the

event, any activities which co-cccurred or alternated with the literacy event,

ity to observe.

To give & flaver for the basic data actually used for the analyses per-
N formed in this pf@jggt; we include here some -:nﬁie events. These events are
"cooked" notes (Spradley, 1980) rewritten from raw field notes taken during

AN } '

gt:’ahlervlti&hs;

%,
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11
Literacy Event A ¢
Flelead Notes = -~ M (other) is vatching TV, TC is in ad out of
,A,pri:!.?é’;ﬂlgrsﬂ "the room. Dad reads the classified ads of the
(=30 Min.) newspaper, apparently lesking for jsb possibi-

lities. A8 he reads he occasionally circles an ad.
The event ends vhen Dad puts down g‘he ﬂeaspslagr and
gaes out to get the mail. .

Literacy Event B .-
Piele=l Notes M (otfier), TC and baby brother have just arrived
Decemember 12, 1980 ~at the grocery store. After they go im the two
(2= min.) A children are plsced in the cart, and M does her

" shopping. - M uses her list (comstructed just before
leaving home) as a reference for selecting .certain
items. On occasion she glances at patticular labels
and selects items quickly; at other E,;ges ghe reads
labels ecarefully for a puch longer period of time. -
"TC spends ntf:h of her time playing vith the items in
the basket. As the family checks out of the market,
M pays for the items with food kouponz and signs her
name to each of them. The event ends after ‘the
check—out operation .is completed and \the fmiéy heads

¥

home. L

Each of these write-ups represents one 11tétacy events Note that the
- durat=1on of the event is alse iﬁélgégdir In our. analyses we used both fre-
quenc=y and duration as quantitative indices of th\e:lierm:y environments of the

\ . 3
homes== . The time, or duration of the event, was e§ggiﬂefed to be from the '

Y
begimemning of the activity which the literacy m mediated to the end of the .
activ—ity. In Event A above we see that the event lasted for 0 minutes and
H .

thar =xhere was literacy going on for the entire duratien of the event.

™~

19
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Hovever, ne=>tice Event Babove. Her— the activity, "shopping,” lacts for
25 minutes. The=re is, of corse, 1litéyamcy medlating this event. That is,

nearly al]l the e=actions of Mare organige=d around the print on her shopping

liat or I;h,é.t:' on “package ls’belm ‘Byt the = reading/writing itself does not last
the entire 25 afinutes. Nevstheless, ve - code it 2s a literacy event lasting
25 minutes becaL_ise we comsider that the sactivity itself with its associated
motives, g@glé, and operatims is the fu—mdamenral unit of aggljgis. There-
-fore, ve have c—msistently coded time (d*Buration) as the time involved from the

=

beginning to the= end of the sctivity.

Algo, yne cther point shout our metF hod of organizing notes for analyses

N ghﬁuld be made . Our objective vas to Fommcus on the contexts of apacific
literagy eents as we wrote ip thé obser—wations into the "cooked" form which
would be used fomwr analyses. hn as:ly octammsions the contexts of irndividual

. t . .
literacy events overlapped to such 8 deg=xee chat to se:pérate them and théﬂg
view Eheﬂ only am s Eapgrgt‘é lite;fau:'y evenxs would have distorted the sense of

- the way in vhiclam the literacy enviroumen==x eimhreé in ;Lﬁterazgiani

i That 18 t6 =ay, often sme action emmmbedded Hiﬁhiﬂ one literacy_ Ev;nt A

‘ ﬁﬁi;llgs trigger 11_teracy event b or somethi=ing which co-occurred with literacy

'+ “event Cwyld ca_use literacyewent D to Eibegin.

Here {8 ap - exsmple of suith an ei:éﬂgivelﬁ‘bedéed literacy sequence. We

s Lo ’
prgsent\,the writ e—up from f£ield notes anc—1 then discuss how we approached the
\{;nal}gis of such . sequences . _ .
= g L-& P
i i e & { ’ - l'!i o 5 s - .
Field Noteg > > - " 1:28 8 (TC"»s afister) comes homé from her first day
January 28, 1981 ’ back st school mmfter a long absence due to illness.
/(61 Ming) - .S cmes into thems kitchen and finds M chatting with
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O at the kitchen table. S shows M all of the home-
work she has to do as a result of her absance from
school. S and M discuss the amount of work to be
done, the subjects and wvhen it .is due back to the
teacher. 5 wants to go out and play but M decides
that they will get stzrted on the work "right now."
M asks 5 to decide what she wants to do first (i.e.,
"what do you want to start with."). As S begins to
sort through the material (dpparently to decide what
she wants to start with). M leaves the kitchen and
returns. (followed by TC) with two versions of the
Bible, Aid to Understanding the Bible, a pen and a
tablet. M informs O that since she is going to be
helping S, she might as well write a letter to ome of
her church brothers who lives in Arizena. When M
returns to the kitchen S says to M, .

1:36 S: Ma, Help me with my spelling words
M: Let me see them.
8 - S: (Hgﬁds a spelling 1ist to M)
M: r&mmes the list of spelling words)
‘M: Okay, we’re going to do these like we
always do. You write each word five

times and when you finish 1711 give
you a little test. ‘

- 1:38  With this statement M hands back the list of
‘ wordg, tears off a page from her tablet and gives it

' to S and S begins writing the spelling words. TC,
who followed M back into the kitchen, has been watch-

ing and listening throughout the interactions, now
asks M for a sheet of paper and a pencil. M gives TC

" a sheet of paper and $ gives her a pencil. M then
. starts writiog her letter, S begins writing her spel-

1ling words ad N starts producing marks on her page.

1:42 M opens her Bible for the first time. M is
flipping back and forth through about eight pages.
- - Thea: she finds what she 18 looking for and directly
' copies a passage from the Bible into the letter.
)
I:44 TC writes for maral minutes until her ysunger
brother comes into the kitchen éarrying TC’s bat. A
struggle for’ possesion ensues cpusing M to stop her
letter writing activity in order to settle the
. dispute. Then M 'goes back to letter writing. As M
' ' .continues writing the letter she pauses twice more to
search for-and use quotes from the Bible. :
i A

Fow
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2:03 S tells M that she’s ready to take her spelling
test. M stops letter writing to recite the spelling
list. After reciting each word, M would pause and S
would fill the pause by verbally spelling the recited
word. While going through the list M varied the
order.of presentation from the way the list was con-
structed and the way S had practiced writing them. §
spelled each word correctly and M rewarded her with
praise. M and S repeated the list three times in
succession before M suggested that S do some math.

2:14 After giving 5 the spelling test M g@és back to

letter writing for “about 15 minutes. The event ends
when M stops to chat with O, :

Such §Equénﬁes raised important issues for the concept .of literacy event.
In some general sense this eﬂtztEVPEIiQd wvas an extended literacy interaction.
However, we wished to break it d@éﬂ to i%s component parts, therefore we
spe;ified-guideliﬂes to determine where one literacy event ended and another

began. We saw a 11t2fécy event being defined by (a) one of two general

{(literate(s) glane, literates interactive, literate-TC interactive, TC alone,
. and a few nthErs), (c) the literacy materials iﬁvalved- When twvoe or more of

these facets changed, we é@ﬂsiEEféd that a new literacy event had begun.

In the example just presented, we used the criteria stated above to par-

‘tition the sequence into the following five lireracy events:

Bvent

[ ]
o
-
ol
e
|
¥
]
"
]
]

Bvent 2: Literate Alone

words.

Event 3: TC Alone (6 =i .) TC "writes" names on a sheet of paper.

Bvent 4: Literate .Yode (iD min.) M writes letter to a friend and
ds the /I Event alternates with settling a di!pute

& ;égllj.gg test.

LAY
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Eve=nt 5: Literates Interactive (11 min.) M (reads) recites list of
spelling words to S. In turn S orally pélls the list of
words.
The crit—ical events in this sequence are these which involve the homework.
First, bx»ecause the homework itself seems to have set in motion this egtif
sequence= of events. As important, however, is the question of how many events

occurrecl® during the interaction betveen mother and her seven year old
daughter— . The answer, as we have indicated above, is that there are three

differersm t but related literacy events embedded in this extended interaction.

Thee—= opening event in the sequence invelves mother .and daughter reviewing

8 range of school related materials (spelling exercises, math exercises,

rhoenic e=xercises and word recognition exercises). Both pafticipéﬁts’ are read-=
ing and discussing the material. After several minutes of this activity
gother 1. eaves the room, which changes the participant structure. However, for

tvo reas—-ons the event continues; (1) the reviewing (reading) of this same
gaterial continues, (2) even though mother leaves the room, her question,

'vhat de yo

[~

want to start with?" is a continuation of the interaction. This
interprs tation 1is supf;éftéd by S°s dife:t response to the question when M
returns , to the room (i.e., "Ma, help me with my Bpellig{ word “)- This event
ends wheamn the interaction becomes more focused around a ‘single spelling list.
The focu==s allows M to prescribe definite steps fc:: S and sets up the next

, tvent.

Evemnt 2 eén be differentiated from evt: 1 because of a ckange in parti-
tipant s®sructure (from literate in:efaetivg to literate alone) and a change in
the Iitemmcacy actions (from reading to readiﬂg and writing). 'The isolation of

wents 3 and 4 from the others should be obvious. Both TC and mother are

23 - -
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working alone (lpdepen «fently) using different sets o: £ material ,£0 accomplish

different ends,
The difference e—*Eween event 1 and event 5 18 neeot quite as obvious as the
differences betveen thee other four "events: The‘bgsii:quegziﬂn 18; how can

event 5 be cosldered ms separate from event |, espesmcially since we see the

%

same material ind the ==ame partictpants in ethé twvo e=mrents. The ans?ét focuses
7 on the materiil. Even though the spelling list wvas =fnvolved in both events,
it was used differentlwy with differ&nt consequences MEor action in fhe two
events. 1In eyt 1 the= spelling list began as just ==nother printed sh,é?et
among many (fuctioninsx 1in much the same mannér 4 ¥ve—uld a aihéle égge in a
book). When the j.ist; wwas eventually singled out it EFunctioned only to organ-
ize the next literacy e=vent for S. In event 5 Ehe‘sj.;st fun:ctiaﬂs as the focus
.nf the event and organilE zes the entire 1n£era'e£ian inte—o an iniﬁiatian—rgply%
evaluation seqence (égseussedrin the next chapter). Moreover, this different
function of th materimml results in differ’ént literac—y actions being carried

out by the pgrticipgnég - This is especially trye for— S. 1In event 1 both par-=

ticipants are simultaﬂgﬂusly“readiag and discussing t—he same material (this is

1ist while S onlly renmders the spell ing of each word® recited by M (a test

gituai;iéin). Ts. ‘the dE L fference between the tWo evensts results from changes

)

Although ¢ did pleeck apart these extended sequenseces of interaction so
that individul liégfgcj ’event{eauld be tallied and =wised in the quantitative
analyses, we ili0 kept =ssuch sequences intact for our exjualitative analyses. In

1

:h.:[.a way we sttemptgfl t==> treat the sequences appfapsi;itely for different pur-

28 -
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poses.

These types of write-ups then, represent the da*a collected from our
observations. The presence of an observer in the homes ueemed in no way to
stifle the reaéiﬂg and writing of the members of the heuseheld. On the con-
trary, in a few families Eﬁtrg literacy events ﬁére almost certainly staged
for our benefit ‘until the novelty of having an observer around had ﬁﬂfn'ﬂffa
Because of this %act and our time sampling techmnique, we would say that, if

anything, the findings reported here may represent a slight overestimate

rather than an underestimate of what normally occurs.

Usually during the initial visit to a family, we conducted a Day in the

Life Interview. This interview served to give the researcher an idea of the

parents” view of a typiéal.day in the family“s life and was used both to cor-
. i i -, .

roborate what was observed and as an ind{icator of the times when -literacy

events would be most likely to occur.
s

The Study
‘The activities involving print which we have just presented represent a
. few e:émélgrg of the influence of culture and society on the development of

literacy Eég one preschool child. Earlier we stated that we believe socilety

PR,

exerts a stronger influence than does culture on literacy development in the
“United States. This is not merely a speculative glg;ﬁ-k Rather, it is based

~-.on a two year ethnographic study which my colleagues and I conducted in homes

ﬁhgfé%;ﬁuﬂgaghildrgﬁ ligg- thg research participants in your study were 24

'ngtzapaliﬁanf5233*§f San Diego and equally répfesan:ad'thfee ethnic groups

» R
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(Black Americen, Mexican American and Apglo). Observations were focused on
the preschool children but alse included the daily activities of their fa;ir
lies when the child was present to observe or participsate in them. Observa-
tions_ were conducted for periods of from 3 to 18 months. The ﬂqmbersraf home
visits per child raged from 9 to 49, and the number of hours of abéétvatiags
per child'ranged from 16.5 to 142, with the total number of hours of observa< . .
tions in the homes of all the children exceeding 2000.

Our basic approach employed observational techniques which Héfézﬁféééfvédf

by detailed field notes. By this approach wk attempted to describe aaifuily

Sé!pﬂgsiblé any and all literacy events which occurred during abséf;gtiaﬂ A
F ¢ .

periods. We defined a literacy event as any action sequence , one

more persons , in wi . compreheusion of print plays

I3

a8 role. Anytime the target child (TC) or anyone in the TC"s immediate

envi:anm;;ﬁ directly used3é§y type of l;tera;y technology (e-g-,;g book, a -
pencil, arnesspaﬁer; etc.) or was in any other way engaged with ﬁritteq
language, the observer ﬂh&fs:EEfiSEévﬁhE evént ;u théif nage§,‘g£ Euliy abk
possible. The focus was on providing a dég;fip:ian éféthe actions which took
place, the ;Qnte%:s ffﬂmnﬁbich the event arose and ﬂas,playedxiat, theéégttia
cipants in the event, any activities which co-occurred or alternated with the
1i£e'faey event, and the activity which éécgffe ' after the evf_ ended. 1In
this ﬁay:ve sought to develop a picture of the child’s direct invai%gmént in
literacy events as well as the literacy events which s/he had the opportunity

a

to observe.
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Observations were spread over the hours of the day during which the child

was awake and over thg seven days of the week. We attempted to interfere as
little as péssible in the normal activities of the families, and thus assumed
the ralg of passive observer. The presence af!gg observer in the homes aeemed
in no way to stifle the reading and writing of the members of the household.
On the contrary, in a few families extra literacy events were almost certainly
séaged for our benefit until the*navelty of having an observer around had worn
off. Because of this fact and our time sampling technique, we would say that,
if anything, ;hé fiﬁdiﬂgé reported. here may represent a slight'averestiméte
rather than an underestimate sf what nar%ally occurs.

-

Chgpter IITI Results

Overviaw . )
I i i
%

As hLas been disghgsed in the previous chapter, the ta%gét pérsgﬂ of our

observations wss the pfesgﬁaél Eﬁilﬂ- We wanted to knaﬁ what eanstitates

:hislher EKPEfiEﬂEES with Iite acy. Im particulaf, we Hsnted to know whether

¢

Ehete were kiﬂds af literacy experigntes other than story resding that pravide
\ —

these preschoolers with systematig and useful sources of learnigg about p:int;

- 2 . . -
Since the fsmily unit represents the snall st and most familiar social organi-

- zation HﬁiEh transmits knowledge of 1i§ergcy 1t was chosen as the focal set- .

ting:fafxauf abservatians;f'!b;ES'an the fgmily uﬂit wad esséﬁtial be;gﬂse we
also wanted to know how Ehe family’s evefydgy use of literaey influeneed the

tnrgethhildren- We were,’ Eherefare, Very sgnsigi?e‘;a the way in ihigh pat=
terns of literacy related to the Euﬁél Eﬂﬂfigufatiﬂﬂ of ﬁeaple'é 1ives; Could

=

!amts, ::haal)? Would there be :ngg%faup gs of ;ctivi;ieg that migh; lead us

< x
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to identify societal or cultural elements in the organization of literate
practice? We were, in effect, attempting to bulld a broader notion of
1

iteracy practice in the home to be used im future quantitative work either as

independent variables (to predict school success) or as dependent variables

(to measure the effect of some interventison).
T—

=

During osur abservations one notable fagt emgfggd and generally character-

izes the enviromment of the children we E@rkeé with in this study; literacy is

~ 1lives of their families. Literacy seems to be used in fungcianal ﬂsys by éut

families and in ways which link them to society at lafge,' For example we saw

parents constructing shopping lists, doing crosswerd pu;;les, filling out wel-
fare forms, reading the newspaper and studying the Bible: Adults were
observed reading game rules together; :h'iéfé doing hamevafk alone and 1in
interaction with theif parents. We gisa ‘sav siblings arﬁsdulzs reading
stories to yﬁunger children and small groups of :hildrgn reading a comic book

tnggther or reading store catalogues.

= A

The wide range of literacy events observed represented a real coding
problem for us. Before we could begin analyzing, we had to figure out vhéé we

had te analyze. Qﬁf'fielé notes were not check sheets. Hé had no prespeci-
fied aaéegazies_t@ guide us. Story time might be considered an ex:eptian, but

[y

it only serves_to i;;ustfate the problem we-faced. Suppose that ﬁE agree ;hat
we knaw what. we mean by story time gnd that it is a feliably gcarable unit of

' aa;ivity to be observed in any home.. What other ¢ egﬁriea Are there? - "Home-—

work" night gu"est itself, but we were ﬁufking with preschaalets. .the fact
28 :

3

=

is, there was not an accepted taxonomy of home literacy E?Eﬂzs that migﬁ;’
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involve 2-4 year olds. We had to build a descriptive scheme and using this

.

- N N e ﬁ - =
scheme as a starting polint, we could then code each event imnto its proper
category-

=

The fegélts reported on,in this paper represent our solution to the com-
Plex problem of building a descriptive scheéme. . The analytic framework
presented below evolved out of a detailed analysis of the over 1400 literacy

events .we observed dufiﬁg the course of the study. We have attEﬁpEed to main-

[

tain the descriptive fazus of our ethmnographic nethadalagy and to, at the same

-~ time, present a quantitative sﬂmmgriAaf the major configuration of litEEate
practice Hiﬁhin the pfesent sample which could be generalized to similar papu—

lation of low-income Amerighusi o .
The qugaéitggive analysis of data pfesegtéd'belaw uses.e;hgicitj as the t

independent variables. Dﬂe factor, the literacy event, differentiated slang

- i five major dimensions served as the d3§ endent variable. Each 'class of vari-

N

ables 1s discussed below.

ty. Our first independent variable was operationally defined as
membership in one of the ethgietgfaupa aelec;ed to participate in the study.

A iéfée body of saéial‘scien;j research suggests that the culture of Aneri:a 8

““v;riaus ethnic groups accounts for thg vgfiability on a wide range of peffaf—

: mance measures of litEf;E?- Indeed, Daiﬂing ind Ihagkraj (1971) eitiﬂg
ggz;er:al studies, and Heath (1982) ;hsve argued that culture plays a iresy signi-
'f;ﬁant rolé in :gaﬂiag>reg&in ess. At the outset of our study we reggéneﬂ that

’ any vgrigbil,i;j;‘in literacy né:ﬁ;éy :%gultiﬁg from ethnic group membership

. . . S ‘ .- .
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may reflect cultural differences in literate practice. It was, therefore,
important to organize our analysis in a way that would allow us to investigate

this pessibility.
Dependent Variable

:,fhe afiginal dependent vg}isble employed in the atudy was the literacy
event. Eaﬁ)gvef, our observation method and a detalled qualitative ané,lysis of
each event éllgﬁed us to differentiate the afigiﬁal_§2pegdeg; variable into ~
twe qugﬁtitati;rex components ‘and three qualitative eampeaEﬁté_ The five dimen-
sions of the literacy event are used throughout the remainder of this report,
both to ﬁfganize the analysis of data and to discuss major configurations of

‘

literacj{ activity in the sample. Howeéver, in this section only the quantita-

/ ’ ,
tive ;n‘éa,sures will be discussed. The remaining qualitative ineés’v;fes will enly
/ . .

be mentioned here, saving the more detailed discussion of them for later sec-

:i/a,ﬁs of the pzper.

Both of the quam;itativé variables employed in ‘*d\gta analysis were derived

from our methoed of recording literacy events in éh,e field. The first Edepeni

dent variable is time and is operationally defined as the duration of the
literacy event. This variable ig measured in minutes and expressed as a pro-
z .

‘portion in order to standardize it’ across all families. This proportion was

obtained by dividing the%;ata; minutes of literacy events by the tatgléhaufs

of observation. The second dependent variable is frequency and 1s operation-
ally defined as the nunber“&f ég;ugrEﬁ:ea of lit%f;gy events. This variable.
is also g:ﬁ:essed as a pfaﬁgrtian in'a:égr to standardize it across all fami-
lies. This proportion was nb:giyed by dividing the total number of literacy

ggggés by the total hours of observation. i

- : : = . EA

:
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The three qualitative variables employed in the analysis were derfived
from a detailed analysis of each literacy event. These dependent variables

ructure of the literacy event, (2) the “1es son"'

are; (1) the p
iﬁgﬁtéﬂﬁ of litéf;zj events, and (3) the domain (context) of activity in which
(  the literacy event occurred. All five dimensions of the 11tergéy event will
be activities of the families paftiﬁipaéing'iﬂ the study. Both EepengQE
vsriables were examined in 1salatiﬂn and in combinatisn as they resulted from

the various levels of both predictor variables.

Basic Data

In this s tian we present the basic data regardirg 'ite rty events and
li;efa:y material gathgzgd during thewcau ge of the stud.. As we have dis-
cussed in the pféviauégghgp:er; the research participants in our study were 24
low=income piesgﬁpalgfs and their fsm;lies; Observations were focused on tgg
preschool children but also included the daily activities of their families -
when Ehe‘éhiid.ﬁas present EQEﬁbééf?é‘ﬁfiﬁéfti;ipaté in them. Observations
were canauzﬁed for periods of from 3 to 18 Eﬁﬁtgﬁ-_ Examinations of Tablg 2
;reveals that ‘the ﬂumbEf of home vis;ts per child fgﬂgeﬂ!fgam 9 to 47, and ;ge
nn@be; of haufstaf observation per child ranged f?ﬁn 14 £o 142, with the Eé;%l

number of hours of cbservations in the homes of all the children approaching

) Insert Ilble 2 ;baut here

1400. Tgﬁle 2 reveals that the total number Bf minutes of literacy observed

in: eaah hagg :;nged from 115 to 1351 minuftes and the total fraquency of

literaey”!vents observed ‘in each family ringed from 20 Ea 97.

2w - =




TABLE #2
SUMMARY of LITERATE ACTIVITY

- SESSIONS HRS. OF BESERY; T0T. MIN. OF LI’{-; 'Tmfim?q'
Mike A 30 70 379 59
Bobby - B | 28 s T B
Barbara C 1 :2; ) 75& T 77 33§ - 557” o
Kristin b | o 20 153 | 23
Alex E 17 I T 11s 25 -
Becki F 13 39 ) " ses 97
Paul ¢ | 34 o 272 I
Holly H Y 24 - 417 T 61 -
Myeesha i ) 47 - 7lé2 - :;64 - 75; o o
Natalie 3 33 "85 o 1351 - ss
Amin X | 33 8 119 53 )
Denise L " 30 75 ,  ess 73 -
Harvey M .20 a2 o 234 o 20
David N 19 T se 395 38 o
Alethia o 5 . BV , b 469 ) w
Sharita P a1 T 1 ssa 23
Luis EEE 103 e T e )
Juan s | a2 T a5 - 7_71722; 32
Maria T 10 30 | 355 R )
Terri P T 2 T . | zé_s ; el L
Roberto v g,fizis T 51 - i 370 62 7
Ronnie w ] 2 T 48 T 148 - 47 .
Miguel X 23 46 276 K73 )

o 7 1391 o 10,789 1247
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Literacy gg:efials present Iin the homes were varied. The -ajgri;y of the
homes had few literacy materials, either for adults or for the children.
Perhaps the most ubiquitous item was the guide to television programs. In
three of the homes no children‘s banks were to be found; ip only five homes
was there more than a handful of adult tegdiﬁg materials present. Every fam-
ily had writing materials; hauevef, only five homes were organized so that tﬁe

target children have ready access to paper and pencil/pen/crayon/etc.

There were seven homes which had, :aﬁparaﬁively pégking,'signifigaﬁtly
‘greater numbers of literacy ma:eriaié for both adults and children. Feour of
these homes were also among the six families for whom 1it teracy played a

greater role in everyday activities. 3

Participant Structure

As we began to examine our field notes we noticed that there was a lim-

ited range of participant structures associated with the literacy events we
5 z 5;5 -
observed. Four general types of pgrtieipant structufes emerged. These are:

ES

(49 Literate klﬁﬁéf (2) Literates in Interaction, (3) Litera Targe: Child
in Iﬁteracgian, and (4) Target Chiid Alané- Inighis gection our objective is
to present the pattern of 1itefaey activity we observed organized a ,fﬂiﬂg to
this variable aspect of the literacy event. However, befaté we ;fEEEﬂE these

%ﬁg;gtgrgs it was used to mark

results, it is impaétgﬂt’ta define -the term lit

the various levels of the participant structure.

35-0n at least three of four measures of amount of literacy in the home (fre-
qugncy of events far adults, amount af time lpent in ligarnzy aveﬁta by

:pent 1n Litegae? ééaéiirby IE), Eha:g six hpuiehalds ‘were- quite high. Alsa,
these figures reflect the global judgments of the literacy environments in the
homes made by the researchers who worked with the families.

LN - !
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The term literate has been defined in many ways. The ééfiﬂitiéﬁ'ﬁf con—
ventional literacy offered by Bunter and Harman (1979) aﬁgurétely specifies
the 3b111ty level of most of the adults that frequently interact with our tar-
get children. They define s liﬁeraté person as one with "the ability to read,
write, and comprehend texts ég:fgmiligr subjects a;d to understand whatever
signs, labels, instructions and éire;tiagsisre necessary to get aléng within
one’s enviromment." Although ;his’defiﬁiéﬁan ié-iecurg;e in its description

of most of the adults in our sample, its limitations ‘1s.that it over specifies

L 3
* the-ability with print of most of the school age siblings of our target chil-

dren.

Our alterpative was ta/qge~a‘ﬂére fundamental definitions of a literate
person. In this situation many people wiight u;e the term literate in 1ts most
fundamental sense: the ability to read and write one’s name. However, b§
this definition iaﬁi of eur target children Eé;ld be considered literate.
Si;ce one of our concerns in the study was an examination of how literate peo-

: >

Ple assist preliterate people to betome literate, we required a more rigorous.

literate who can with vnderstanding both read and write a“shgft,'sigple state-
"ment on his everyday life." (UNESCO, 1951) This definition éuééessfuliy
excludes @urzgrag;haai target children from the category a£51;€2r3§e people
and accurately describe# the ability level of ﬁésé of the ;Eﬁﬁﬁ£ age siblings
: of our target children. Everyone whose ability iiézégfint ::eeédgﬁ this fun-
damental limit was considered to be literate. Aii atheié ﬁéré gﬁﬂéider§d to

-3

be prel‘terate.

34
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Having defined the 1imits we placed on the terﬁ literate, we are now in a
- position to present the resulta of our analysis of the participant structure
associlated with 1iterscy eventa. Those events which inveolved a 1iterate per-

son aleone or literate persons in interaction, which the target ;hild observed,

are Eiggifiaan:; Tbey provided our target children with an opportunity to
observe .the various ways that liEETgey enters into, and sometimes connects,
thg-aééivities af people. A few eismples ffan our field notes wili provide
the rgader with ' an idea of some of the things our target children" saw people
doing with literacy. These events will also serve to illustfatéfthe kinds of

events we coded into the ;1 erate alone and literates interactive categories.

These qualitative exemplars will be useful to keep in mind as we proceed

Field Notes M(other) and Sharon are at the kitchen table. Shareon

Januvary 16, 1981 (age 7) is doing homewsrk and mother is writing a

Literate Alone (10 min.) letter and alternately assiating Sharon with her
homewerk. Andrew (TC) is in the living room with jf

\ , toys. Terry who became bored with TV watching, is
g writing down the names of his ideal all-pro football
team. The event ends when Terry finishes his roste
of teams and goes outside to play.

Terry (brother, age 9) watching TV and playing with j!f;

/

Field Notes M(other) is preparing to go to the market, gﬁ%Ey is

December 3, 1980 in the TV room with ail of the kids. Fathef is in

Literate Alone the kitchen paying billa. Be_.is using a gablet where
(30 min.) he writes the payee, amownt paid and datg paid.

His procedure is as follaws; opens the
it, writes a check (properly recording/it. ) En;ezg
the transaction of his tablet, writes paid on the
customérs copy of the bill, files that in & shoe box
with what appears to be other reco ds of payment
- receipts, stuffs the envelope thep repeats the pro-
- cedure with next bill. Throughout the svent Natalie
is in and out of the kitchen, sometimes pausing to
watch vhat F is doing, and chay with him. The . event
ends when father pays the last bill.
!
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/Tield Notes } Martin, Paul (TC), Mother and Grandmother are in
/ July 7, 1981 living room when observer arrives. Mother and Martin
Literates Interactive have just arrived home from school. Mother and observer
(6 min.) chat while Martin shows his “haﬁgwnrk“ to Grandmother.
; M: 1I°ve got homework, lets of homework.
/ " G: Great, tha;‘s what I 1ike to see. Oh, that’s

good. Let me see msome more.

Martin and Grandmother continue going over the "home-
Hbrk" (names and various other print in this manner
for geveral minutes. The event ends when grandma has
seen all of Martin®s work and he Egkes it to mother
to fevigw.

#

Field Notes 11:05 Mother and Peg (TC’s sister, age 12) are in the
June 1, 1981 living room. Liz (TIC’s married sister) comes over
Literates Interactive from next door. She goes into the kitchen and begins

to write a list of things she has to do for the day
(her list includes a shopping list). Soon mother
Joins Liz in the kitchen and talks’ with her about the

) . things on the list.

11:10 Mother’s. sister-in-lawv comes over. - Now all
three talk about list .and help to add items as Liz
writes. L

11:20 Target child goes outside (list making still
going on).

These few events pravide us with anly a glimpse of the various ways that
literacy enters into the a:tivities ‘of peaple with whom our tar ge' children
- live. Nevertheless, they are instructive for they suggest that the various
ways might g;.pgﬂd a quite ﬂi'versé range of activity. As these events indi-
cate, the range will i;n:ludé such rai;ﬁiﬂe activities as paying thé monthly
bills and disﬁﬂséing school work and tEnd’ to such creative snd entertaining

netivitiea as a 9 yaar old bey bgé}ding a football superpower. However, for

our purposes, of even grutgf :Lnegfg:t are those events in vh:leh the partici-

1
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pant structure is the preliterate target child interacting with a literate
person, especially with a parent but also with an older (literate) sibling.
Such events are of particular significance because it is in these social
interactions that we can observe (1) the structure of the activity, (2) the
effectiveness of the literate person in negotiating the preliterate child’'s
zone of proximal Sevelapmégﬁ and (3) the manner that beginning lirerates use
print to mediate their interactions with others. Again, a :égﬁle of examplesz
from our field Bﬂﬁésiﬁiil serve to illﬁstrate:the type of events we coded into
the literate-~target child intergztive category. The events included here pri-
marily illustrate points 1 and 3 but the last example gléﬁ illu;tra;és an
unsuccessful attempt of an older sibling to comstruct and negotiate the

child"s zone of proximal development.

Field Notes After TC and Tina watch Romper Room, Tina begi@s to
April 15, 1981 color and TC gets a nev card game to show 0. TC
Literate - TC Inter- hands O the box (Strawberry Shortcake card game).
active (2 min.) TC tells O they are Strawberry Shortcake cards.
TC: let’s éig?i '

Bow do you play?

H o
(9]

(Handling O the Directions card)

- 7 You read the directions. 7
0 reads the directions aloud. (2 min-:)

TC: You have to let me win.
(IC and O play cards.)

by

Field Notes_ Paul (TC) is called into the kitchen to eat breakfast.

January 5, 1981 While in the kitchen he shows O a wall calendar.
Literate = TC Inter- He says, "McDonalds, h:;burgue:nn as he points to
active (2 min.) Burger King. He turns the p-gn and points to a

food coupon on each saying "you buy one--you get
another one too." . After about 2 minutes M announces
that everything is served and must be eaten while
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Field Notes Walking in the park Tasia spots a stake-like metal

May 11, 1981 object with print on it. She asks M what it is.

Literate - TC Inter- M tells her she told har last time, then M reads,

Literate - TC Inter- "City of San Diego = Survey Monument’." They continue

active, (30 sec.) walking through the park.

Field Notes Tasia has been picking things up in preparation for

September 30, 1981 watching Sesame Street. 5She finishes ahead of time

Literate - TC Inter- and begins to color. She opens her color book upside down

active (30 sec.) She feaagniseg one picture (book still upside dowm),
- says "ice cream man.” Mike (12 yr. old) asks TC what

. 5-0-D-A spells (also printed in picture.) TC says

she doesn’t knaw. Hike gives her a clue—-1its some-

Ehing yau drinki TC is not in:eresteﬂ. She asks for

8
E

The final- category of partizipéﬁgﬁstfuetufe“ig target child alone. - The
_reading and ﬁfitiﬂg and attempts at reading and writing which our preschool

children perform provide information about their develaéiﬁg ;5;;3ptigns of and

skills in literacy. The literacy events in which the TC.engaged independently
ranged from the pretend reading of baaks and labels to the invented spelling

of the names nf Eggily members and the ennsgtu:tiaﬂ of preténd ‘shopping lists.
Examples f:um our field notes ﬂill ptﬂvide ;ﬂﬂe 1dea of Ehe activities with
#

print ma ter;al which our young pfeachaalers egrry,ﬁut.

Y w s £ =z

Field Notes . M and O are chatting. TC is watching TV. During
April 4, 1980 - a commercial TC decides to bBrush her teeth. M gets
TC Alone (2 min.) - and gives TC the tub of toothpaste. After M hands
Reading 2 TC the foothpaste, TC looks at it and says,g'That’s

aim." (it wds) TC continues to récite a portion of
the TC gm:gereinl about -"no tooth decay" as she
points to flie word fluoride on the tube.

R * . .

%

»‘H
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Field Notes = M, TC and Player have juat finished grocery !happing.
December 12, 1980 . While riding home in the car, TC searches for and
TC Alone - finds a pen in the glove compartment .and a piece
Writing of paper on the floor ad begins writing. She continues

for approximately eight minutes. Upon arriving at
home, TC shows the paper to O and says, "See my
list." Once the family is back in-the house TC con-
tinues working om her list for amother two minutes.
This literacy event ends when Marie apparently fin-
ishes her list and gaes to help her mother put away
the groceries. .

= 1

Field Notes M is watching TV soap operas-when TC, who is sitting
) January 16, 1980 on the sofa next to O announces to no ome in particular,
° TC Alone "1 gonna watch something else." With this statement .
Reading (TV Guide) she walks over to the TV and picks up the IV Guide
. . one page at a time. After zurnizg past the articles
- in the magazine -8he says, "Momma, what day this 1s?"

Mother replies that it is ?ridsyﬁ The child then
turns five more pages before she focuses her gaze on
a single page. When she stops turning pages, she
-begins to vocalize, again to mo one in particular. -
She says, "I gonna watch Popeye" as she points to = .
prink in one 7 of the page. This naming included tweo
other programs. Then sglie annowunces, "No, I gomna
watch Wonder Woman at 3:00." When Marie says this
she is actually pointing to the 6:00 listings;
specifically, she points to CBS REMS for Wednesday.*
After she makes her "decigion," she gets up frofi her:
seat, goes over to the TV and quickly pretends to
turn the channel. Then she puts the Guide back on

- top of the TV and sits back down with her arms folded

: across her cheat which ends the event.

E . : -
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\S,f;;gg.' Table.3 and Table 4 summarize, for’each éf the

hﬁusahﬂlds— the ;v&rige !requgn;y aé liEEflEy events and amount of Ei%e spent ,ﬁj
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== tructures of the events. First, it should be not «d that all of the target

¢ Thildren had opportunities to observe the reading =and writing of other perso--ns

&=xound them and that they sll participated in litééiszy events. It should al - =o

b= noted, hﬁuever, that there vas comsidersble ran e in the frequenty and tizmme

nee=asures of the literacy event in the families.

Ihe adults engaged 1ina median. mumber of .45 1 iteracy events per hiu’r (-or

agpraﬁix’nately 6 per ﬂgy) Erhich the target children had the opportunity E%} — :-f
oEE>serve and spent a median nf 3.62 minutes per houme— (ar approximately 51.1 .

n=4nutas per day) im su.:h activitie& Relative to m—he participant atructures_fi_ 7
0ZF Literate(s)-TC Interactive and TC Alome, ﬁhe fre=quency and time of gdult =3

e-rents w%re more homogeneous across £ amilies. The range in the amout of :
irateractive literacy evtsﬁeéweeg the TC’s aod 1M rerates [parents or older ;
sEEblings] in the families wis especiamlly striking. Three of the children
em= perienced on the aversge of only 1 much event evemry 50 hours (or slmost ope=
*! ewrery 3-4 days), and for a total of 1 O of the targe=t children there {5 an
gﬁfgrgge of 1 or fewer interactive literascy events p-gr day. On the other handlE,
6 of the children averaged more than 7 1:1Eerm:give E‘veﬁts with adults each
dam-~y. Overall for the 24 target ‘childixen _the medism frequency (1-13
#v—ents/hour) and median (1.l5 nioute=/hour) of intexractive literacy events

we-Te lower than the medians for eithex the pirticip~mnt structure of literates=

Al Zone or in Interaction or that of TC Alone.

The TC A:Lape *égt.egary, as vas thxe came with lixerate(s)-IC Interactive
al=mo ghibit:éd;éi;i;d;f;hlg variatiom acroas the 24 target éhild:’;:"g for: fre=
quee=ncy of and :Eimg spent 1n activities involving remmding or writing. Noe of
thee children initiated, on the sverage, fewer they =3 individual 11cency

‘ [2 . . _ .

44
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get children tended to be involved in more literacy where they were the only
- participants than in interactive literacy events with adults or older

siblings.

The quantitative results presented above examine participant structure as
it occurred in each of the participating families. Our final quantitative
summary of the participant structure variable examines it as ié resulted from

variation on the two primary predictor variables. A close exsmination of

Insert Table 5 sbout here

=

Insert Table 6 about here

—— y
i
Insert Table 7 about here

“a &

Table 5, Table 6, and Table 7 demonstrates that vithin the participating fami-
, 1ies literacy events more frequently occurred when literates were acting aiéne

than when they were in interaction with other literates or when they were

interacting with the target child. (mean frequencies = .31, .16 and .25 respec- .
tively; p = Yo Within this overall pattern Anglés tended to more frequently

gﬁgagé in literacy events in both the Literate Alone condition (ﬁggafffequency

= .49) and the Literates Interactive condition (mean frequency = (.26) than

did Chicanos (mean frequency, Literate Alone = .19) and Chicanos and Blacks

(mean ffequeaciésg Literates Interact = .11 and ?ID,"fespeetively; P =

o
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Table 5
Table 5: Mem Number of I_.iteracy Events

NIE-G-79-01%
3%

per Hour of Observation

Literates~TC Inte=y-
Act (Mult & TC Immit.
¢ombined)

Interact Literates

- oOverall 25 .16 14 .31 .28
Angl o 29 .26 .19 .49 .52
Black 17 .10 .10 .26 .10
Chic ano 30 «11 .06 «19 .08
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Table 6
¥ean Minutes of Litersmcy Events per Hour of Ohsmvation

Literates-TC Iﬂggﬁ% Literates Interact literates Al one
Act (Adult & TC To=—it.
combined)

overall .91 - 2.57 2.84 1S 350
Anglo 2.05 2.56 2.34 W2 4 .53
Black 2.01 . 2.76 2.76 534 3.20

Chicmo  1.67 : 2.39 3.65 128 -8




F~inal Report i NIE-G-79-0135
38

i
{
_— —— e ~ — — | S ———
o %
Literates-TC Inter- 1Literates Interact Literates Alone
Act (Adult & TC Init. ! :
combined) [
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Table 8

Mean Minutes of Literacy Bvents per Bowurif Observatioxwen
for the combined Factors of Participant Strutite and Sex’ of TC

%,

Literates-TC Inter- Literates Inguict ‘Literat—es Alone
Act (Adult & TC Init.
combined) A

Mean 5D Mean ] Mean 8D

Overall 1.91 C2.57 2.8 3.25 3.50

Femsle 2.69 -3.66 3.2 %.64 4.32

49
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(Literates Alone) = .0678, Duncan > .075; p (Literates Interact) = ;933&, Dun~

In regards to time, a different pattern of finding emerges. The most
literacy still oeccurs in the Iiiﬁéfatg Alone condition (mean time = 3.25) as

compared with the Literates Interact (mean time = 2.57) and Literates=TC-"

-

nteract condition (mean time = ;ggl)_ However, with this pattern, Blacks
tended to spend more time doing literacy slone (mean time = 5.34) than did
Chicanos (mean time = 1.28; p = .0604, Duncan > .05). Anglés were undistin-

guishable from either group in amount of time spent doing literacy alone (mean

Insert Table 7 about here
, time = 3.12). Table 8,

*

No significant differences-in thgi ffequégcy of literacy events 1in the

‘three participant structures occurred with respect to sex. (See Table 3).

With tespeét‘ to time, females tended to 'spend more time in all ghtéeieané
ditions (Literates-TC Interact, mean time = 2.69; Literates Interact, E%Eﬁ

time = 3.66 and Litargges Alm:e; mean time = 4.64) than did males.(mean times

= 1.13, 1.48, and 1.85; p = __, .0585, and

With one exception; mo significant differences in time or fre
found among the three participant structures in regard to the remaining demo-
N N * : B .

graphic variables (level of education, family size, and presence cor’absence of

¥

siblingjg')i This one exception was in the Literates Interact condition. Suall
families tended to spand less time, literates in small families tended to

spend less time in interactions with each other involving literacy than did
. .- _
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medium and large tized fami l1ies (mean times = .99, 3.47, and 3.56 respec

tivély, p = .104)).
Leason Content’ A

In the previos sectic m we presented the four participant structures
associated with the literac y events we observed. Of these four structures we
were particularly {ateresce o :in the configuration of partic;ipsint's ﬁhizl;;
jlmrélvéd litarates {ateract ivesly and a literate pgrscm and the targec child 1in
iﬁ:gfac:i_aﬂ. © These partici—pant structures provided us the opportunity to
examine in generdl literacy lessons és‘they occur in the home and in particu-
lar those which fwdlve the * tgfgét ehild;s a direct participant. We have
defined 11;2};‘;::3; legggg as interactions which are organized SPécific;lly to
communicate Bsome type of in—Fformation (e;g-; i;e;hniqlies; skills, values, etc.)
about literate practice. .Dﬁte’n%g pafl::}r;-ulgr discourse structure 1s employed

: A
to accomplish -the lesgon.

"y

-The "hitiati@natEplyﬁE\rsluatinn" (IRE) sequence has aften been degsfibed

=

as the critical coponent o=F classroom lessons (e.g., S:Lgel,air and Coulthard,
1975; Griffin and lumphrey, 1978; Mehan, 1979). When this discourse 7;31,1;;1;%3

occurs at home in gssociatimon with reading and/or wiiting it is considered to
%

be excellent pi"ep&t;tian fomwr later success in school. Aséﬁfﬂjng to Heath
(1982) “it-1s a strubfute themt 1s primarily constructed around books and most

frequently carried out by "mmmainetrean” families. We were interested in exa-

mining the a:i;snt fa grl'iieh S-his type of literacy event occurs in low-income
homes. We discoversd that EE lessons do occur in lmr-incgme f:;ﬂies. Ema—

aver, :11 litzflcy lnicﬂ-a —ih.gt m:E at home do not necessarily use an EE

di,-gmgs-& structure. - 5 1
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We have differentiasted the literacy events we observed into two
:itégafies of lesssns; IRE and Han IRE. Each category of event 1s briefly

discussed below accompanied by appfaptig € examples. v

IRE Lessons. This category of events captured iﬁteractiégs between par=

t%éip&nﬁs which zenteied upon 1it2fa:} in a nsnnEE.ﬁﬁiEh fepliéated or gen-
erally é@deled the ﬁiggsurse structure and content of lessons as the§ typi-
fzallf occur in school classroems. However, %ﬁere are & few differences
Betueen IEE lessons as they occurred at home as campared ta how they might be

e;pee:ed to occur in the .school setting.

In=-gchool lessons tfgi:ally are Eampéseﬂ of multiple or extended (in
time) IRE sequences. The IRE lessons we observed in Ehg’haggétwere marked by .

) variability. They ranged from comparatively brief encounters, consisting only-

£

of a single IRE sequence and lgstiig less than a minute to those which lasted
=f§f an hour or more and were composed of multiple IRE sequences. These les-
‘;Qﬁs most often imyolved the mother interacting with Ehe;tgfge'r hild,

.‘:-'l‘
=

although occasionally there were instances in which older siblings er other

literate people interacted with the target child in an IRE lesson event. . -
1
‘This l,gds to a gecandiﬁoint about ;éﬁ lessons. Literacy instruction in
' 7 ] R S )
school is guided by an overall curriculum, some general or specific set of

,ngtfuz;ianii practices that are intgnégd’ga hglz studénta progress in reading

and writing. Aithaﬂgh we describe IRE lessons in the home as bging organiz Ed

ing, this nhauld not b= :nkgﬁ to i-ply that the literate people iﬂ our target

child ‘s gnvi;anneﬁtl h;va worked out a coordinated i:heme for instru:ting

-

g

=
*

B -7~

: R
R
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the childre in reading and H%ifiﬁg- On the contrary, iﬂa;ﬁii one home did we
find a mother who had devised some generalized p;anzfar iﬂétruetiﬂg her child

in literacy.

a ' -

Singlif; 1t-*should be mentioned that, the lessons involved both reading
and iﬁiéing, but most often thHe unit of language fa&gjseﬂ upon was émegﬁiﬁg

less than a textual one. That is°to spy, letters or words (especially per-
S : - a X

\ =

other types of text. A few examples from field notes will -serve to i1llustrate

. -

\ k]
gé_\g:he points we have made above.

\ E ) . - o

=Y

. Fleld Nétes Larry was in his room playing alone whea his ‘mother
October 3, 1980 , brings the target child a poster for-them to put up.
Literate = TC ’ . : :

Interactive : ‘ E .- .
. d g A B
’ : ool
Mother: "Where do you want 1t?" )
. s (As she unrolls the poster.)
! "TC: "Right there."
; HQEEEEE "What does it say?" ‘(As mother .

~— finishes pinning poster to wall).
: : A ., . _— \
L | " TC: "Kermit the frog." - A \

N o Mother: "No. there’s no (meaning

"no word") frog up there.
Where’s the “F’17" :

TC: "I don’t know."
Mother: "It just says (Mother runs

finger under print on poster)

TC: "Kermit, that’s Kermit.”

(As he points to poster)

e . . ﬁnthggg "Yea."

o . 53

sonal names) were more often the object of the IRE lesson thad were stories or
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Field Notes

February 17, 1981

Literate - TC
Interactive

1
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Dad is babysitting with D and has just finished reading
the "Three Bears" to D (non-interactively). When

they are finished Dad selects an ABC book from a

stack of two sitting on the sofa to their left. He
opened the book and the following occurred:

D: What’s that? (pointing to the
letter A)

De: I don’t know.
D: A is for Apple.

De: I a A (generally pointing
to the A)

D: That’s right, now what’s that
{pointing to B)

De: I don“t know.

D: B, is for baboon. - 7"f

De: Oh

[
Fam®

D: What letter is this
(points to B)

De: 1It"s a secret.
D: It°s a B

o
]
w

=

Ah (makes the sound of A,
apparently as a hint)

g

3

Now, what letter 1is this
(points to A)

U‘ .
L

!

g
>



Dad closes the book
D continues lookin
gets on the floor wi

with {t.

Field Notes

June 23, 1980

Literate = TC Inter-
active (68 min.)

NIE-G-79-0135
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D: Right on, give me 5 (extending
his hand). Now, what“s that?
(points to B)

and turns on the TV.

at book for about 3 minutes. Then she

th her perfgftiag game and begins playing
Y -
7/

5:25 The TV show mother and TC have been watching is
Just about to go off when Mother decides that now
might be a good time to "have school.” M sets up

the Magic Erasable Writing Board (plastic card board
approximately 12 x 18, with faint green lines printed
across 1t) which M had bought for TC.

TC begins trying to write a Z, gets frustrated. M
writes a Z, says:

e 4
5
n
-
m
i}
[
\l w[:q

M: That"s a nice A. You could
make them smaller so they fit
in the lines.

=
e
"
=
1]
]
E

1akes gﬁii

M: O©Oh, ygu‘:e L. (TC begins
making more lines on L°8)
Oh, what are you turning it into?

Ends up with

M: You got carried away. E‘s only
have a line in the middle. An
F has two lines. An E
has three lines. Yours has (count-
ing 1-7) 7 = too many-.

TC makes an E.
M: That’s right.
5:30 M talks to O about her job. TC continues writ-

ing on master paper (diagram of letters with direc-
tional arrows to aid In letter formation) with

£ -
uJ

‘LW
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alphabet diagram.

5:37 TC and M put Magic Writing Board away. TC
washes hands.
5:39 Return to table.
M: Do you want to do words or
puzzles?
'\a

TC: Puzzles

M hands TC bunch of animal puzzle pieces. It has
names of animals written over the animals. M helps
her match the pleces.

z

: What’s this one say?
TC: Lion

M: And this one?

TC: Baby one.

M: Lion cub. That”s what they
call a baby cub.

After puzzle together M “quizzes” TC:
M: Where does it sayxelephanté

TC points to correct word, says it, following word
with her tiger (etc. for monkey, giraffe, camel,
lion, lion cub). v

s

5:46 M brings out bunéh of larger and smaller cards.

Task 1is to march words (Hauée, pig, apple, zoo, et
al )-

s ,\'
E

5:58 M brings cut small paperbaek book from the
1earnigg skills kit. Rngef and the EleEhant- H has

peging. Go through whale baak, page by psge.
\

6:00 M brings out Magic Board. TC'writes on it
alone for 5 minutes. \,

6:12 TC opens Sesame Street magazine to_page where
there is letter matching exercise. M tries to get:
her to do this and other activities in the\book. M
reads certain portions to TC. At some pain; M ﬁill

06

\
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read question and TC will circle answer. Or TC will
put X on the word ____ . Alsoc pages with shapes.
6:21 M tears printed ad insert out of Sesame Street
Magazine, goes to TC, and puts away magazines TC
writes on insert. IC continuves writing on paper,
Magic Board 10 minutes alone while M, F, O talk.

Event ends at 6:35 when all go into 1living room.

Non IRE Lessons. In contrast to IRE lessons, non IRE lessons center more
around the functional use of print than the techniques and skills invelved in
the production of print (e.g., print can be uged to label things or to aid im
fiﬂdiﬁé things, etc.). Non IRE lessons may also present the child value
statements regarding literacy (e.g., "writing is better than playing") or
alert the child to the fact that literacy is an operation that 1is distinguish-
able from other operations than can be performed with the same utensils (e.gz.,
"I want you to write mot draw"). Again, a couple of examples from field notes

will serve to illustrate mnon IRE lessons.

8 bEEﬂ plndq*ng around house for a few

Field Notes 12:12 TC ha
March 6, 1980 minutes. She doesn’t want to stay inside but must
Literate -~ TC Inter- because it is raining.

active

M: Let me see if I can think

of something fun for you to do. *

Would you like to color with

some paper and markers?

TC: Yeah!

Interactive play with paper and narkgra takes place.
Characterized a lot by IRE sequences, with mother
asking "What color is that?" as TC marks on paper.
Also discussion of TC’s ‘drawings.’” °

12:20 M: Do you want me to write your
name?

"IC: Yes

o7
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2 active

TC:
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You do 1t
By myself?
Do you know how?

No

M takes marker. Says each letter as she writes it.
(as M writes TC'm attention diverted elsevhere)

M:

TC:

See, theres your name.

Oh. (not showing much enthusiasm)

Then TC and M interactively draw more pictures. TC
requests that M make a hoy. M draws one body part at

.a glme, announcing which it id and when finished with

drawing says:

M:

Now we’1ll make a boy.
(and writes BOY over top, of
drawving)

Same with Mama. (TC now participates in labeling of

body parts). Repeéat with Erim

And Dad.

From time to time M tries to opt out of this activity
but TC keeps drawing her back in, making her
vrite/draw for TC. M wants TC to write/draw for her-

self.

At end of activity M puts TC’s name on paper

o

everybody will know who did it."

Mom has just served D her breakfast of eggs and
grits. She is now looking for something in cabinets
above the sink. :

< M:

D:

M:

I can’t find the Ovaltine.

(Who 1is now focusing on mom)
There it is.

Where? {she says this as she

. picks Delores up to take her over

to the cabinet) Show me.

o8
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D: (Goes right to it and piﬁkﬂ it
off the shelf)
M: Hey, that’s good! I didn“t
know you could read.
D: smiles
Insert Table 9 abaut here

Quantitative Summary. Table 9 and Table 10 summarize, for each of the

households, the average amount of time spent in and frequency of literacy
events azcafding to the lesson content of events. First, it should be noted
that gnée again there was considerable vgriétiaﬁ between families in the
Eimeffrequenty of literacy lessons. Three ta?get children had neither the
opportunity to cbserve or participate in a literacy lesson during the entire
course of observations. An additional two target children, had no experience,
during observations with IRE lessons and an additional seven target ghildrén

had

-]

o observable experience with non IRE lessons. On the other hand, four
target children experienced comparatively extensive exposure to literacy les- o

gons8.

The quantitati?e results presented above examines the lesson content of

literaey events as an outcome in each participating family. Our final quaatiﬁ

:g;ive sgm@g:y of the lessons variable examines it as it resulted from varia-

tion on the two primary predictor variables. A close examination of Tables 12

through 15 reveals that overall, the highest frequency of literacy events

59
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occurred in the non lessons category (mean frequency = .49) as compared with

lessons (IRE and non IRE combined, mean frequency = .13). As can be seen from

Insert Tablg 11 ;baug here

Table 11 no Eignificaﬁt differences in the frequency of IRE Lessons, NonIRE

Lessons, or Nonlessons obtained among ethnic groups in the sample.

In regards to time, the same pattern obtains, the most 11:2fa¢y still

ences 1in

occurs in the Nonlesso
amount of time between Nonlessons and IRE Lessons (mean time = .58), NonIRE

sson (mean time = .65) or lessons (IRE and NonIRE combined mean time = 1.24)

W

are not significant. Further, no significant difference in the smount of time

spent in IRE Lessons, HaﬁIRE Lessons, or Nenlessons obtained among ethnic

Insert T le 12 about here
- - |

- e - _ - _ —
groups in the sample (see Table 12). ) .
No significant differences in the frequency of literacy events in regards

to IRE or NeonIRE Lessons or No nlessons occurred with respect to sex (see Table

Inset; Tgble 13 zhaut here

f n
Insert Table 14 about here
13 and Table 14). ' s )
. -
~ . ..
| 6{!' i . '
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un

Table 11 X

Mean Number of Literacy Events per Hour of Observation
for the Combined Factors of Lesson Content and Ethnicity

Overall .04 .05 .09 . .20 .49 .37

oF E
s
= e
; .
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{
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Table 12

Mean Minutes of Literacy per Hour of Observation
for the Combined Factors of Lesson Content and Ethnicity

Overall .59 1.04 .65 1.50 5.93 5.30
Anglo .70 1.56 .32 a4 6.31 7.30

Black .75 C .87 1.23 " 2.54 7-41 - 4.26
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Table 13 ‘
Mean Number of Literacy Events per Hour of Observation
for the Combined Factors of Lesson Content and Sex of TC
s ,

IRE Lessons NonIRE Lessons Non Lessons

Mean - SD Mean SD °  Mean SD

Overall <04 .05 =09 :20 «49 =37

Male =04 05 =14 «28 =38 «11

Female =04 04 .05 05 =60 «50
0
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Table 154

Mean Minutes of Literacy per Hour of Observation
for the Combined Factors

IRE Lessons NonIRE Lessons Non Lessons
Mean sD Mean sD Mean sD

2§

lap)
<l
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With respect to time, however, families with female TCs spent more time ~

in noénlesson lireracy events (mean time = B8.53) than did families with male

TCs (mean time = 3.33) (p = ,0125). !
: J
Domains of Literacy Activity L

Up ‘to this point ‘our presentation of results has presented the literacy
J
event as an isolated unit. Eaéévéf, our data clearly indicates that in real-

ity the literate environment c¢f the child is not a sequence of random events.
The literacy event ‘functions not as an isolated event of human activity, but

aé a connected unit embedded in a functional system of activity generally
= . B iF = ) )

involving prior, :a-agéuffing'gnd subsequent units of action. 1In other words,
the litera ey events we observed occurred within parti:ular contexts, i.e.,

i

within particular sacialLy gssembiea situations. Through a careful analy

‘\W

of the several literacy EQﬂEEIESKﬁE degcribed in our field notes we were able

S,
to identify several elements of these complex literacy situations. The par-
- ' - i

ticuviar eléments of the literacy contaxt that we have 1deﬁtified,are the
materials, Ehg peaple (and their participant stfuc:ufe) their gaals,
behavinral rules and expe:tatians, the physical settiﬁg, ‘as HEll as prior and

subsequent units of action. Based on this qpalitative analysis of the context

sufrnunding the 1iteragy event we were able to construct an aﬂa}ytia system of

Once we begaﬂ the detailed quali:gtive ggalyais of our field descriptio:s
of the li:érgeg events wve ?baerved, we nn:iced;tha: thke Ej?é of 1lizera £y tech-
nology being used ad the seFiang gnaatté&ted around then were iﬁpligated in_
éhe events in ﬁaﬁ,trivisi uéys. ‘E&fat,’the ugterial could Egkliﬂked to 22&2?
organizations and ?gséitu;iaégzauggidg of the home. That isé'zbg'arigiﬁntiég
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ERIC

Aruitoxt provided by Eic:
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point of the material fmlved L1 wmaost literacy events could be traced
directly back :o‘ parcicir segnecxts of this society, e.g. the trade economy,
the school, the church, th welfar—e system, etc. Second, particular material
was assoclated with g pitticular s=equence of actions. For example, TV or
movie listing-s were useluaclusive=1y in gﬁ:iast_rmet;tal way to gelect enter-
tainment, the Bible wasg ued Eclﬂgivelf to learn or teach "the word of God,"
a shopping list. was rusegdg:zlusiir&:ly for shopping, etc. The limited range of
actions associated with ke partdic: wlar literacy material could be described
and défined only by a:] fiited rang & of labels a;n;ﬂ meanings provided by the
society. That is, litelity contex ts are Qaﬂ'stituted of actions that cluster
around or ean only be deuribed 1n terms of definitional labels provided by
soclety, e;g; shopping, juting we 1 fare, playing games, doing homework, etc.

the society.

For the purpose of uwmtruefimmag an analytie ggtegaf? system of domains of
literacy activity we focud our emcamination af“ the literacy event on the
observable behavior thacus organ®X zed around literacy materials. We were
;hgn able to identify tix aaliéxj; E34mensions of the literacy context as the
material, the actions of pople anE3 the societal defiin;['f;inﬂs typically
assigned by soclety to phie actiqmas - Based on a consideration of these
dimensions of the literajcontext w»e were able to atg@izg our literaey

events into nine domains if literac—y activity. The nine domains have bBeen

Information, Work, iigerAcy Techniqy wwes and Skills, Iﬁtetpefsaﬁgl Communication
and. Scéfybask-'rime; The#t {main® =and their societal linkages are presented

14

below.
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I

embedded in activities which conatitute the recurrent practices of ordinary

life for the families 1 _n our sample: «sbtaining food, maintaining shelter,

participating in what I __s required by social institutions, maintaining the
social afgsnizaéian of the family. Literacy events appeared in daily 1iving
activities such as shopesping, washing clothes, paying bills, getting welfare
assistance, preparing f ood, getting the children dressed, etc. Examples of
this type of event were presented earlier in the section 6m participant struc-

ture. An addicional ex. ample is presented below;

Field Notes M has just finished preparing bfeakfast and 1is talking
December 12, 1980 to F, who is trying to concentrate on a boxing match
Literates Alone being shown on TV. TC is at the kitchen table eating
(10 min.) breakfast. After M finishes her cooversation with F
Daiiy Living about going to the grocery story M eﬂte&s her kitechen,

selects a cookbook from on top of the refrigera;ar
and takes the book to the kitchen Eable where TC 1is
sitting eating breakfast. M sits diréctly acroes the
table from TC. TC directs her attention to M when
she sits down. M first consults the table of con-
tents in the book and then turns to a particular
recipe and reads it for approximately three minutes-
TC watches closely what her mother is doing during
this time but does not verbally or physically
interact with her. After the Ehrge minute period M
closes the book, get a small tablet and pencil and
returns to sit at the table. TC then asks, "What
“cha doing‘, Ma?" M8 response was partially inaudi-
ble but she ends by sayiog, ..and I got to make my
1ist." Still sitting directly across from TC, M
begins to construct her shopping list. In construct-
ing the list, M writes the names of several items she
needs. Then she proceeds to alternate between get—
ting up to check the refrigerator or the cupboard and
writing additional items on the list. These actions
last for a total of six minutes. Again TC attends
closely to what her mother 1is doing. The event ends
when M finishes her list and leaves the table to get
_.Player dressed to go to the store.

60
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(2) Entert==ioment.

structive or inm—eresting manner.

variety of actlrities in

literacy itself

ﬂ-

Land
"

self (reading

the rules for pamrlor games), or (3)a facet of

which oscecurs in the

type of entertal mment event are

Field Notes

February 19, 1960

Literates Alone
(10 min.)

Entertainment -
as Source

Print

Field Notes

June 12, 1981

Literate/TC Inte-xactive

Entertainment ~ “Frint
"as Source

:Lg a crosawor—d puzzle),

the TV guide to

.tells him, "es,

fj NIE-G~79-0135
& 60

Literacy events comeded intithis clomain were embedded

activities tEaat passed the time of the pmarticiput(s) In an enjoyable, con=

Literacy —w/as obmrved te> occar in a wide

this domain, Howe—ver, dewmding on the activity,

may be (1) the sourceof th € entertiimment {reading a novel or

¢
(2) instrmental to engiying im the entertainment

finding out what programs wsill be on, reading

medls enter £ainment (reading

_course of a television —progran o £11m . Examples of each

presented beme=low.

2:19 M hsis just f—fnishedcleaning up from lunch. She
She comes igto the living mom where TC is playing. M
picks up her novel ., sits 4w to xead. Ends when next

- event begini/mailms=an arrive.

3:13 Mother 1s 4n  kitchencleanizmg and arranging things
in there. After ti—me chilien had shown me somé Bible
stories they liked,_ Javiérlioks £ or something te do
and gets out a boole about s dog. Geraldo goes into the
kitchen with mother— . v . :

Javier goes actoss the romto sit= on the sofa tel-
ling me that the bomeok he hid vas Endis favorite book.
TC goes and sits by Javierss JavI er begins to read.

As Javier reads hims book heholds Lt right in front
of him rather than accommoliting kxdmself to Raul at
his side, Raul i8 forced toove Tis shoulder in an
avkward position.

TC makes a fev commments abut the picture. Javier
bu=t liscer' TC X£alls in closer
into ngier 8 lap b—wuat Javie nudge=ss him up. After
two minutes IC tire = of thisand ge=ts off the sofa.
He goes off {nto these= one belroom ¥ the house.: This
room is whers the te=oys are ipt amel TC soon returned
to the living room —arith a weden pg::le,
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Field Hotes
February 14, 1980
Literates Alone
(2 min.)
Entertainment - Print
as Instrument

Field Notes
Hsrch E 1980

En:ettainmeat - Print

as Instrument

Fleld Notes
September 25, 1981
Literates Alone

(30 sec.)
Entertaimment -~ Media

Field Notes

June 30, 1980
Literates Interactive
Entertaimment - Media

2 s

_ room with the children.

School Related.

NIE-G-79-0135
i , 61

M is in living room watching TV. TC.is playing with
toys on floor. M looks at TV Guide,then changes
channel to Dionne Warwick spetia;.

M, F and TC have just arrived back from F°s f
They carry in some things and get settled. F sets
chair in living room and immediately begins feading
directions for playing backgammon. (M 1in kitchen
ting lunch ready) TC in living room playlng with tc

en were all watching TV. Mother was in the
A "Kool A1d" commercial came
As the words “Eaal Aid" flashed onto the

The childr
on the t;ube.

p:aduct name.

C and cousin (9 yésr 0ld = J) have Just

8:15 T
just finished having bath. They come to living
room where F 1s watehing TV.

They alao watch.

There is conversation sbout Jaws, II
J asks 1f family has HEBO.

8:20 Show over.
being on HBO next month-

F: No, it“s too bad we gon“t have HBO
(as on screen there dppears a notice
gaying that the progrhm just on was a
presentation of HBO).\ What’s that
say?

/

J: Looks at screen-
‘'M: (Reads notice to I)

J gets the message and M rubs in what a dummy he is.

Literacy events coded into this domain were embedded—

in activities vhich are directly related to the inatitution of the school. In
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most cases the particular material serving as the focal point of the event
came directly from the school. In other éaaes the direct lini to the school
wvas provided by the participants in the events_labeling their ongoing activity
as being school related. f@r examples, literacy events were coded in this
"domain when Sibliﬁgg‘ﬁefé "playing school" or when parents were getting their
children "ready for school” or when parents were helping their children "do
better in school." Parents or siblings organized these types of events around
workbooks purchased at the supermarket or other literacy techmology such as
tablets amd cut-eut pages of magazines. Some examples of school related

literacy events are presented below.

i

Field Notes Mother, I and TC sitting outside. TC ruoning up
October 22, 1981 : and down stairs. The two boys come home carry-
Literates Alone ing a flyer from school. Javier and Geraldo hand
(30 sec.) mother their flyers. Mother takes ome and flips
School Related it to Spanish side. Mother leoks at it, tells O

it is another announcement.

Field Rotes Sister (6 year old - 5) gets out pgcket of word
July 29, 1981 flash cards (she got these from 10 year old neigh-
School Related bor child who was given them at school to practice

Literates Alone (7 min.) reading because he doesn’t read well).
S goes through cards, one at a time, trying to say
each of them.

TC tries to participate but S won"t let him. Soon
TC, 8 fight over cards, M comes in from other room’
and stops activity.

Field Hotes The family was watching Kung Fu wovie on television.
January 6, 1981 TC is in the room with the rest of the family.
Literates Interactive During the movie Olga asks her father what the

(15 min.) movie was about. Father tells Olga, "Why don‘t
School Related you write down what you think the story is and I

will look at it." "Father said this in an angry tone
of volce. (I found out later that about this time

P~y
i
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Field HNotes
June 23, 1980
Literate - TC Inter=

active (68 min.)
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the parents were realizing that though their daughter
was receiving good grades in school [a good gtudent]
her level of achievement did not meet the parents”
expectations).

Olga retrieved her notebook and began to write down
what the movie was about. At the top of her paper
uhe wrote, "The story was about...?"

As Olga wrote, she watched portions of the movie.
When she finished she took her notebook up to her
father. Her father looked it over telling her that
her writing has improved but that she would have to
make her letters straighter. After father gave her
notebook back, 0Olga put it by the TV and continued
watching the movie.

5:25 The TV show mother and TC have been watching is
just about to go off when Mother decides that now
might be a good time to "have school."” M sets up

the Magic Erassble Writing Board (plastic card board
approximately 12 x 18, with faint green lines printed
acroas it) which M had bought for TC.

TC begins trying to write a Z, gets frustrated. M
writes a Z, says:

M: There’s a 2.

TC makes A.

M: That‘s a nice A. You could
make them smaller so they fit
In the lines.
TC then makes L s.
M: Oh, you're L. (TC begins
making more lines on L°8)
Oh, what are you tufﬂigg it into?

Ends up with

M: You got carried away. Es only
have a line in the middle. An
F has two lines. An E ,
has three lines. Yours has (count-
ing 1=7) 7 - too many.
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TC makes an E.

H: That’s.right. )

5:30 M talks to O about her job. TC continues writ-—
ing on master paper (di’grsg of letters with direc-
tional arrows to aid in letter formation) with alpha-
bet diagram.

5:37 TC and M put Magic Writing Board away. TC
waghes hands.

5:39 Retﬁ%ﬂ to table.

M: Do you want to do vords or
puzzles?

TC: Puzzles.
M hands TC bunch of animal puzzle plgges. It has
names of animals written over the anfmals. M helps
her matech the pleces.

M: What®s this one say?

TC: Lion

M: And this one?

TC: Baby one.

M: Lion cub. That’s what they
call a baby cub.ﬁ

After puzzle together M “quizzes” TC:
M: Where does it say elephgnti

TC points to correct woerd, says it, feilewing word
with her tiger (etﬁ. for magkgy giraffe, camel,
lion, lion cub).

5:46 M brings out bunch of 15tge: and smaller cards.

[ Task is to march words (Mouse, pig, apple, zoo, gt
al.). o
-~ 5:58 M brings out small paperback book from the

learning skills kit. lagef and the Elephant. M has
TC look at different pages and describe what is hap=

pening. Go gh:uugh whole book, page by page.

» . , . 7% - , ¥
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6
a

ngs out Magic Board, TC writesss on it

00 H bri
for minutes.

one

e e
Lt ‘I""

6:12- TC opens Sesame Street mgazine to page where
there 18 letter matching exercise. M tr=4fes to get
her to do this and other activities in tEhe book. M
reads certain portiens to TC. At sor2 peoint M will
read question and TC will circle answver. Or TC will
put X on the word _+ Alw pages witEE shapes.

6:21 ™ tears printed ad insert out of Sem=same Street
Magazine, goes to TC, and puts Avay maga==ines TC
writes on insert. TC continuws writing —n paper,

Magic Board 10 minutes alone vwhile K, F, 0 talk.

Event ends at 6:35 when all p inte 1§v1‘i§g room.

(4) Religim. LiL_ teracy events coded into this dmin were emmbedded in

activities which are cllirectly related to religious practices. A <=ldistinguish-

ing feature of literAc=vy events which occur in this domin is that they typi-
cally iﬂvalvé mwre sdpshisticated literacy skills than d EVEﬂtSéiiﬁ mgstg of the
other domains. For &x—ample, it was not ‘uncommon for these events to require
individual or group fee==xt analysis skills as a part of lble study gessions.

We present two e:amplag-nf this type of literacy event below.

Field Notes The kids are in the TV room wiching cart==oons.
October 28, 1980 - M decides to study the "word" ad goes fo= her room
Literates Alone . to get her books. ‘M emerges vith "ald fo under
(30 min.) standing the(Bible and two venions of fhuse Bible
Religion ‘ (Ring James and—a Jehovas Witness translamstion) a

tablet and a pencil.: She goes to the kit-—chen table,

sets. up,:a,ncL begins studying. Again, M ux=zes all three

books, first reading one thenthe other- She is also
taking notes on some of what she is readf _ng. On her
tablet I notice the following headings fo-xr sections
of at least one paragraph in legth; Exod®us 20:4,
Matthew 6:9, First Corinthiapi 11:1-10 Amasd Ephesians
5. Sharre and Toussant arrive home from a=chool. M
pauses- Ea answer questions andgive. -‘super—vision.
Then she”’s back to studying fir several meeore minutes.

The event ends when Arthur bretks a winmdows.
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Field Notes R M and O are sitting in the TV oot chsttifgs .

November &, 1980 M has just finished disciplining C’s. Nic—kie

Literates Interactive is now in her room pouting, Arthir is Seate==d )
(90 min.) quietly seeming to bg waiting for the right— moment

Religion to get (1:00) back into action. fhirley Comsmes

over- to visit. One of the first questiong she asks M
is what she thought about the eletion. M° = response
vas that they represent nothing mre than "™“men play-
ing games”, that in fact, they not only did > not
govern her but they were also inupable of governing
themselves, Shirley responded bysaying sh. e was
disappointed that Carter had lost but perba- ps Reagan.
could really turn the country arond, -M re- plied that
J : only Jesus could do that and that this is h- 4s kingdom
. and He is our true king. To prov her pein—t she gave
Shirley the Bible and instructed her t0 yedwd a par-
ticular verse. ~When Shirley finished ¥ Iptemerpreted
it for her and expanded on that fiterpretst—don adding
~ meaning and verification by gettisg Shirley to read
other verses. The conversation wif mediatemmd by the
Bible throughout and ranged fromthe origit==l focus
to include false prophets, false religions, the des-
truction 6f the planet, how many people willl be left,
etc. Throughout this event TC®s wre both Mn and out
of the room. Once Arthur puts his hands off a maga-
zine but did not open it. The evint ends wtien Shir-
ley must go home to be there (2:)0) when Darwsny gets
home from school. (The Bible 'is intimately 4involved
in this event, several verses fron the Bible= are read
as part of the’discussion of all-the topicSke . '

(5) General

]
-

nformation. Literacy events coded into this domalimnem were

embedded in activities which can be most accurately labeled as aCcufummlating

general information. The information being accumulated covers a widee= range of

=

topics and may or may not be used at some future time. Framples of t _his type

are presented below.

Field Notes This is a concurrent évent. While¥, TC gnd 0O

September 3, 1981 interact in the living room, Grandm sits 1in the

Literates Alone ) dining area reading the daily newspsper. No comments
(13 min.) . are made to or by her concerning her activit=y for

13 minutes, then:
GM: Look Patty, your buddy’sin
: the paper again.

M: Whiat“d he do now?

76
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Field Notes
December 3, 1980
Literates Alone
(10 min.)
Field Notes

(6) Hork.

activities which are directly related to employment.

., K-Mart.
~grandfather”s shopping tgip,

_In the meantime news and -advertisements
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""!

M goes into the dining area, fins the msmrticle. She
makes no comment on the content of the m=article, other
than shaking her head. Grandiither ret&=irns home from
‘Activity-changes andentets Ar=—ound

Mom is prepai‘ent to go to thewrket, F is in the
kitchen paying bills and Nancy (age 2&? is in the
TV room with all four kids- lincy had t=ehe TV turned
to channel 5 waiting for Wopdi Voman foe> come on.
are being

displayved on the screen. Nantfreads flo—.is print

.mmtll Wonder Woman comes on,

Literacy events coded into this domaipwre embedMded in

It gost c#8-=e&s5 the

literacy events in this domain were associated with proficing a pesroduct, per-

forming labor er providing a service which is exchanged for monet —ary

Tresources.

in some cases the lite

acy eyent s assocfa xted wizh

either gaining of maintaining the opportunity to eafn EOEEy in th s1s way. Some

examples of employment related literacy events aTe prestited below—w.

Field Hotes

October 9, 1980

Literates Alone
(15 min.)

Field Notes

September 11, 1981

Literates Interactive
(2 min.)

Work

When M, A and O enter the TV rm Nickie 1s watching
"Love Boat" and Nancy 18 readip the elas ssified ads
(looking for a joh). For the next severs al minutes
Nancy alternates between readiy thé psps—er and

" glancing up to look at the Ty. The actlw—vity ends

and Nancy puts the paper dowg id focuse== on the TV-

Children were watching telsvgmn. TV ims located

in same corner of room where litchen tsb—le is.
Father brings a flyer he receld fféom VemoTk over

to me and asked me to read 1t id explaicmn it to him.
Flyer was about the procedureshis emplow—yer would
use in- the event that cutbacksin emploYemees would
have to be made. .

Parents diacusaed this with gBCh other Eh:pressing
theixr fear of what they night, live to doe.

'?’,7':
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Fleld Notes

August 28, 1980

Literates Interactive
(1 hr.)

Work

Field Notes

March 20, 1981

Literates Alone
(10 min.)

Work

acy Te:hnigggg and Ekills-

domain were those where reading and/er writing w

ongoing activity.

ized to teach/learn literacy techniques, skills or informatien.

NIE-G-79-0135
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Javier overhearing us asked father if he had lost his

‘Job. Father explained, holding the flyer, that he

had not, the company was only telling the workers
that some might lose their jobs, he did not think he
would lose his.

Two insurance men arrive to sell Larry a life policy.
TC i8 now looking in the mirror and generally playing
around in the room. N has stopped reading the paper
and started playing with Player and talking with

TC. The event directly involves the two insurance
men and dad. The.saleamen are using several charts
and booklets to sell their product. All three men
are reading the various material and the two men do a
fair amount of writing. The event ends when the
insurance people leave without a sale. They also
leave a business card which Larry glances at then
places on top of the TV.

Ralph aakéd his mﬁ;he: faf aumething to eat. Mom,
who was in the kitchen asked the children to sit

at the table. The children wWere served their meal.
Mom went into the living room, which can be seen

from the kitchen, and sat with an Avon product
catalogue.

Mother explained to me that this was a new "book" for
her customers to lock through. I sat with the chil-
dren at the kitchen table. Mom got up once to serve

me a tea but returﬁed to her booklet of products.
we returned outside.

Literacy events coded into this

These events

vere sometimes initiated by a literate person but more frequently they were

initiated by the target child.

“In either case, however, at least one partici-

' _pant 1in the gﬁegt,nnﬂrlgﬁgzi;gs both participants are typically required to

=
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abruptly shift out some

this type of event.

Field Notes

January 5, 1981

Literate - TC Inter-
active (30 mec.)

Literacy

otes
16, 1981

Field Notes

October 6, 1980-

Literate ~ TC Interac-
tive (1 min.)

Literacy

NIE=G-79-0135
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unrelated ongoing activity im erder to participate in

A fev examples are presented below.

TC has been going in and out playing "cowboy" while

M and O chat. After several minutes, TC enters kitchen-
M tells TC to sit in living room and "write" for a
while. 'TC replies that he would rather play.

M tells him that she will not take him to the park

if he does not write. She tells him to write in his
"book" (1libre), referring to his steno tablet.

TC goes inte the living room, picks up his tablet and
a pan from the corner table and writes for about 30
seconds. He then returns to play activity. When
questioned by M (who 1is in kitchen) TC replies, "1
already wrote" (trans.). He shows his page of many
large circles to M. M tells him he did net write, he
only scribbled. M allows TC to return to play’
activity. )

TC is sulking as Ruben looks at TC’s Wildlife book.
Linda is asking M where the crayons are, saying she
wants to coler. Amalia (Linda"s mom) tells Linda that
she wants her to write, not color. She tells

her that nothing is gained from coloring. Linda
picks up TC steno pad and writes. She writes names
of all the people in the room. She shows the list to
O, then to Mom who tells her it is very nice. Linda
then tells Ruben to practice his name.

Family has been hanging around. TC shows O one of
sister’s (Becky ? years old) school papers, says
"Look, O, Becky's". -

M (to TC): Do you know what letter that is?

‘ TC: Letter :
M: P o
TC: P - ) -
M: Yeah, that’s-right...letter F.’ You know

- what starts with 1e:ter P= pain in the ..
butt-pug face. . _ S
TC{ Ie;h letter P. Cos -

L

A T : .
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LiterBcy events coded into this domain

were embedded in activities organized to communicate with friends or relatives -

ﬂsiﬂg print as the means for reaching across time and/or distange. ‘A few

2]

g:smpies of this type of event are presented below.

Fleld Notes ’ When O arrives sister (20 year @15 Pgtﬁy) and héf

December 15, 1980 husband (Frank) are in the midst of vriting a personal
Literates Interactive message on a Christmas card they are sending to Frank’s
(15 min.) = family igf Mexico. F has ﬁritgéa a message in Spanish
Interpersonal Communi- on a plece of paper. P 1s copying the message on
cation the card itself. P asks questions about spelling

. from time to time and reads parts aloud. F also
reads to self after P finished copying.

‘Fleld Notes 10:37 TC and brother were playing army.

December 5, 1981 Mother began writing a letter sitting at the kitchen
Litérates Interactive table. During his play Geraldo asked mother who
(1 min.) she was wfiging the letter to. -Mother said, "To
Ihnterpersonal Communi- my mother."” Geraldo said, "What are you going to
: cation. . tell Nana?" - Mother, "Oh how good you’ve been and
: - when we will visit her.” Geraldﬁ, T0h are you going

to tell her to get us a present." Mother, "Oh
Geralde you are not supposed to ask fnr presents
Geraldo, "Tell her #just: a small ome.

"

e

Mother'and I chucklé gnd she says to me, "Oh look at
how these children are." Mother feturns to her writ-—

.0 7 img. 9
Field Hgtéé ' ) O arrives at house and M and F are reading a letter
February 8, 1980 from a friend in Qfggun. They are standing side
Literates Interactive = by side reading, occasionally ‘pointing to text and
(3 min.) . - " diseussing contents of message. After 3 minutes TC
Interpersonal Communi- leaves héuse to go to neighbors.
~catiens - . ) " x

s

Story gnnk Time. Litéracy events coded iﬂtn this domain were those where

=

a ;ntegivgr regds-zn a ehilé ‘or zhildréh in the family as a part of the care-

. giver: fnuziﬂe g:tivity-' Of course, nﬁt all evamts in which a caregiver readsr

. “ . .
. . - N y : ., = ) .
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to a child involve books which contain a narrative eeemmtl (ster)). Typ—dcally
books involved in these events were alphabet books or books which have :5‘!33 ects

pPlctured with their corresponding ;ebele; such labels eeei:eiﬂ nt story 1 —1ne at

all. However, the term atorybook time 1s meant to- im;lude such readinge and
emphasiee the planned regularity of the event. - N

The domains of literacy activity presented abeve organize the:‘lit‘efaey

the contextsyithin wwrhich

the events Hei’e embedded. Our analytic system provides ‘an aceyrite desce=1p-

tion of the funetieﬁe of literate praceice as they emerged out gf the ee:ivia-
|

i

ties of the people we worked with in this etudy- This organizjtin of e=rents

|

eleerlyiinﬂicetee that certain types of literate prgctice, e?eeh & thoge
embedded within peoples d!eily living routines, are virtually a peuessity of
7 A

life in a complex litere;eeeeiety; However, the construction of this an  a-
1

'lyeie system-1s p:ﬂ.ési.ﬁle precisely because the 'literate people fnur sam__ple -

did not restrict their reading and writing activities to those whith are

, Iﬂeert Teble 15 ebeut hefe

necessary for manegiﬁg*éﬁeit iives in this society. Table .15 sumrizes mthe

density of litefeey activity which occurred 1n the nine domains. I the -

interest of clarity and for ease of comparison ve have unpackagedtw of —>ur

Ll

Acco ding to the t;hfee weye pfint énters into thie setivity. Sectnd, we bEaave

differentiated the litefney teehniquee and skills dﬁﬁein accordinjte who  dni-

tiated the.event. We will repeat this pmeedufe in all future pramtaticeens
- ] :

ﬂf Ehe demeiee. g R “ —
1
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Average Density of Literacy Pvents by Contexts
Per Hour of Observation

Frequency

Average
Freg. Percentage

Daily Living 1.41 16.6 0.18 22.6
Entertaimment Source 1.B1 21i.4 0.12 15.3
Entertainment Instrumental 0.28 3.3 0.09 11.7
Entertainment Media 0.03 G.4 0.01 0.5
Schoel Related 1.26 14.9 0.09 11.0
Religion 1.37 16.2 0.03 3.1
~  General Info. 0.74 8.8 0.07 8.1
" Werk 0.10 1.2 0.01 1.5

Literacy Technique-

and Skills
,,?; B}

Literate Initiate A 0.21 2.5 0.03 4.2
TC Initiate - 0.64 7.5 0.11 14.1
Interpersonal Communication 0.18 2.2 0.03 3.1
Storybooks 0.14 1.7 0.01 0.8
Totals 8.17 100.0 « 78 100.0

£
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Considering both time and frequency the highest density of literacy
occurred within Daily Living, Entertaimment (Source), School Related, General

H

Information and Literacy TEEhﬂiqu&S;Eﬂd Skills (TC Initiated) Domains (Percen-
tage Rangze = 7.5% + 22.6%). The lowest density for both time and frequency
occurred within Entertainment Media, Work Related), Literacy Techniques and
Skills (Literate Iaitiazed), Interpersonal Communicatien, and Statybﬁqk‘
Domains (Percentage Range = 0.4% to 4.2%) Entertaimment (media) was mére dense

in respect to Frequency (11.7%) as compared to Time (égBE) and Religion was

more dense in respect to Time (16.2%) as compared to Frequency (3.1%).

Insert Table 16 abaut here

Quantitative Summary. Table 16 and Table 17 summarizes for each of the

households, the average frequency of events per hour of obsérvation and the
average amount of time spent in activities.involving reading and writing,

according to the d@mains of 1itgracy activity. First, it should be noted that

all of the target children had an opportunity to observe literacy serviﬁg a

variety ef fgﬁctign 1n the lives of the literate people in their environment

L.

and that all but five of the téfget children initiated events which focused on

: 2
literacy techniques and skills. It should also be noted that there is consid-

erable variaticﬂ by families within any particular domain and éﬁnsiﬂeraﬁle

family to Egmily vsristi@g with respect to literacy activities across the
domains. = e
o . -
= %5{1 , ¥
o
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Barbara
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Kristin

CHolls
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Amin
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David
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A close inspection of Tables 16 and 17 reveals certain patterns regarding

the domains of literacy activity. To begin, the domain of Daily Living rou-
tines was ﬁneiig which activities were comparatively frequently mediated by
literacy. This finding was a relatively consistent one across families. It
1s also interesting to note that Daily Living routinea tended to be 2 domain
of activity where few Literates-TC literacy interactions took place. Thus,
although a significant proportion of the adults’ literacy was inmvolved with

Daily Living activities, adults did not tend te involve their children on

theae occasinne,

Another finding is related to the domain of Work: There was 'a general
paucity of literacy associated with activities in this domain. The parents
who worked were generally empleyed 4in unskilled or semiskilled jobs. We do
not know how much literacy was involved in their actual activities while at
work because we did not observe the parents in that setting; however, when we
censider what their jobs were and what we have learned through interviews

b ut the literacy connected with those jobs, we hypothesize that it was actu-

]

ally quite little. One thing that wve can say for certain is that almost ns
reading or writing associated with work of parents” “gpilled over’ into the

home enviromment.

One other significant domain where adults were involved in literacy was
Religion. However, literacy-related activities {n this domain was by no means
coneistent across families. fiﬁ fact, the time spent feadinggagd writing

related to Religiéﬁ was accounted for primarily by Natalie, Amin’s and Maria‘s

parents, and then to a lesser extent Lori, Juan and David’s parents. It

should also be noted that, with the exception of Denise and David's fsmiliesg

ot

c
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the frequency of these events across the remaining families do not differ in
any substantial way. The events in this domain of activity were all associ-
ated with religious practices. Actually, they imvelved fgédigg and interpret-
ing the Bihle and, on occasion, writing about the understandings and interpre-

tations develsped.

Similarly, there was substantial variation among families with respect to

the extent to which -Entertaimment and General Information activities were

=

mediated by print and te which School-Related Literacy entered the home.

Also, the number of Literacy Technique and Skills events varied greatly. Sto-
rybook time as _a domain of activity was found in three of the homes but not in’
the ethers. Fﬁnally. there was for the moest part 1ittlé mediating of
Interpersonal Communication activitfes with literacy. 1In only one home was

there considerable writing of letters or notes.

The quantitative results presented above exsmine the domains of literacy
activity as they occurred in each of the . participating families. We will now

present a quantitative summary of the domains of literacy activity as they

above indicated that the domains of Daily Living Routines, Entertainment,

School Related, Religion, Literacy technlques and Skills and Storybook time

ylelded some differences on the time and frequency measures as a function of

variation on the demographic factors. Statistical analysis of the data

. presented in that table indicates members of Black families BPégtemﬁte time in

Daily Living Literacy (Mean = 2.03) than did Chicanos (Mean - «52).. Anglos

vere indistinguishable from either group in this regard (p = .0l171, scheffe =

i
«05). No significant differences angfg these threée groups were found with

- g

=~
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reapect to the frequency of Daily Living literacy events. Blacks also more

m

frequently engaged in religious Literacy events (Mean = .02) than did Anglos,
vho engaged in nonme (Mean = 0). Chicanos were indistinguished from either
group in this regard (p = .0352, Scheffe = .05). However, because of high
varilability within zhe Black sample, there was, Qﬁii;g tendency fer Blacks to

distinguish themselves from Anglos in terms of time spent in religious

i1

"

eracy (Means = 2.68 and, p = -1932, Duncan = .10). There was also a ten-
dency for 'Anglos to more ffequEﬁtlf engage in Literacy Techniques and Skills
Bvents (Mean = .06) than did Blacks (Mean = .0!). Chicanos were indistin-

guishable from either group in this regard ( p = .0701, Duncan = .05).

* 5
With respect to sex, families with female TCs spent more time using print
as the source of entertainment (Mean = 2.59) than did families with male TCs

(Mean = .73) (p = .0513). Families with female TCs alsavé?idéﬂﬁéd a tendency
to more frequently engage in literacy as a source of entertainment (Mean =
=16) than did families with male TCs (Mean = .07) (p = -6859). Finally, fami-
lies with female TCs also tgﬁded to spend more time in literacy (Mean = 1.80)
than did families with male TCs (Mean = .52) (p = .0789) %;d more fraquently

engaged in storybook time activity (Means = .0l and 0 respectively, p =

-0732).

o0
o
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Chapter IV
Discussion

This study addressed the follewing question: What are the sources of
those life experiences that lead to the development of literacy? We addressed
this problem because of a concerti we share with many fellow citizens and scho-
lars. We are concerned about the fact that the school achievement of
America’s poor, in particular those gméng the poor usually referred to as
"ethnic minorities” falls short of that of Americas "mainstreanm" stu&ents; We
also share a bélief in the relevance of literacy to schooling; only in excep-
tional circumstances are the two separable for all practical purposes (see
Seribner ané Cole, 198l). Bowever, based on the findings of this study we do
not share key assumptions that seem to characterize a éféat deal of the
literature on the sources of what are considered high levels of

#

literacy/schooling achievement in children: (1) the assumption that books pro-

‘vide the only valuable source of literacy experience for preschoolers, and (2)

the assumption ;hat:ethniciculturii factors mitigate against literacy develop-

ment and practice.

(L) The Equation of Literacy with Books

Clearly, few would argue with the asééftian that the United S:tatzs is a
literate society. Writing and its associated technologies are central te the
organization of industry, government, science and education. "Get it in writ-

« Literacy is

ing" 18 ‘mot merely a saying; it is the accepted legal practic
also extensively used by businesses in their dealings with the public..

Advertising, product labels, billing asystems, directions, receiving and giving

.
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out the family income all make extensive use of written language. Tao the
United States, literacy is an integral part of food gathering, the acquisirion
and waintenance of shelter and clothing, transportation, entertaimmert and
other recreational activities. Literacy seems to be involved in many of the

essential domains of human activity as they are organized in the soclety.

Despite the obvious impertance of literacy to everyday functioning in
wmany different contexts, it has appeared plavsible for social scientists to

oncentrate their attention on enly a few of these, especially cases where

0

parents engage their children in reading in a deliberate and planned manner .
Book reading, story book time and other experiences related to books (Wells,
1981; Scollon & Scollen, 1979; Varenne et al., 1981) are not the only sources
of literate experience although these are the ones typically focused on when
considering the child’s preparation for schoel. In sumarizing this body of
research, Heath (1980b:15) informs us that children with book reading experi- ;
ence at home arrive at school already socialized into the school preferred
approach to teaching literacy. With such socializarion the school can best
capitalize vn what the child has already learped about print and its functions
and meaning through early exposure to books. Thus, one predominant source of
poor school performance of lower class children is considered to be a lack of
~

experience with books.

the results of this study show, beok reading, stery book time

However, a
F)

and other experiences related to books are not the é%ly sourceu of _iterate

. o )
experience even among the urban poor of the U.S. In factw it repregents a
minority of betetageneaus activities involving print. The 1aﬁiinca§% children .
who participated in this study had éﬁﬁsiderabie experieace with priant that did

=
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not include books.

frs"'

(Everything we know as social scilentists suggests a very uigpleytfuth:
the literate practice observed within a group can best be accounted for by
examing the external fegtfiétigns on the uses of literacy Hithin a Qammunigy;
In West Africa, Scribnmer and Cole (1981) show this to be true of the Vai: the
extent and structure of literate skills practiced by the Val matched the range

restricted because many of these contexts where literacy would be functisnal

are under ﬁhé ganéfai of govermment agencies, schaéis, modern economic insti-
tutions, etc. 1In so far as Amefiéaﬁ communities are also defined by the con-
straints which shape them, we need teo kqév the contexts in which literacy 1is
¥ .
practiced and the links between local cantéit?; in order to say much about
literacy devélépménéa In faect, the whole notion of Lgvels of development is

seen as contingent; contingent in this case on the overwhelming power of the

school for determining entry into a wide variety of important contexts. Con-

sequently, we sought not only a principled, replicable, description of dif-

S

ferent learning contexts, but some notion of the frequency of different kinds
of events, as a basis for characterizing the patterns that make up different
fundamental "kinds" of literate activity in homes where young children are

being raised.
Cwm .

As Table 16 in the previous chapter indicates t™e average préscheal child

~ who participated in our atudy either observed or partic{pated directly in-§

minutes of literacy during every hour of observation. Also, nearly ounce §vgr§.
hour a literacy event occurred which our preschool children either observed
and/or participated in. If we take inte accoumt that the average low-income

%

91 | .
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child who participated in our study is awake 10 hours per day, we can then
estimate, if our sample is representative, that this child s going to either
«bBerve or participate in nearly 8 literacy events or about Bl minutes of
activity invelving print, virtually. every day of his/her life. However, these
events are not organized one after another nor 1s all the reading/writing time
condensed into one period. Rather the frequency and time of events is distri-

buted across the nine domains. .

Table 16 alsoc reveals that the domains of activity where print most fre-

_ .
T . quently becomes involved are: Daily Living, Literacy Techniques and Skills, o
Entertainment (where print 1is both the sopurce and i@ggrugéiggi o the éﬂtéf!
tainment é;tivity) and School Related activities respectively. Regarding the
. amcunt of.time spent in literacy events, the highest percentage 1s committed
to Entertaimment (where print 1s the source of the activityé‘ﬁéllawed by Daily

Living, Religion and School Related activities.

-

n addition to our data we also knew from the work of Heath (1980a&b)

[and

that even among working class people, there are many ways, in addition to

reaa;ﬁg books, that adults arrange for their children to come into contact

L]

with pf;nt, shaping their notions Sf what it is all about. Hith'respé;% to
deliberately constructed contexts in Hhicbvpaféﬂﬁs-téaﬂh their cﬁildré* ébaut
print, her reports grékqaite detalled and suggestive. -She notes different
orientations ;éwgtd the kind of igading that Dﬁé>ﬁ111 éeed to do in school
that split along both class and ethﬁié iines, arriving at Egreg different con-
figurations of home literate activity Hith three resulting patterns of

- : . ¥
schoel~home correspondence. : .

. W
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Based on such evidence, and the data summarized i{n this TEeport we may

conclude thatr literacy is not absent in low-income homes. Literacy is a gkill

r

Wwhich encompasses a wide range of everyday practices. These practices are
- important aspects of the knowledge people acquire about 1iterécy-

#

(2) Ethnic & Cultural Aspects

4

Literacy Development

As an ethunically and secially diverse group of social sclentists, our
research gfaup& was also very concerned with geek;ng to clarify the basis upon
which such phrases as "ethnic group differences in literacy," or "literate
practices associated with poor people” are used. In our opinion, far too much

emphasis has béen given to the “cultural" impediments te literacy, making it '’

,,,,,, forces o operating
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on groups of people structure their EIﬁﬁsufE to, and uses of, print.

. ,
Hence, in our analysis wve were eapecially concerned to link practices in

the home t~ e sncial sources from which they sprang. 1In effect, we asked,
’ 1 T ) :
"when we see a literate practice in the home, where did it come from?" When we
- S _ .
see cultural forces at work, we see resources for coping with print, as part

of the mix.

L

!
?ﬁ ='-
e e
N *. - ]
o 4. Aﬁﬂgrsnn, A. B.; Stokes, 5. J.; Teale, W.; Martinez, J.; Bennett, R.;
: Vaughn, B. E.; Porrest, L., Estrada, E., Laboratory of Comparative Eumaﬁ Cog=
nition, HGSB. : »
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When ﬁe.zﬂgﬂéfeﬂ the experiences that families in our population had with

11ngg¢y)ngﬁgs the demains gaﬁpfisiﬁg our analytic framewerk, we found; 1)

;11 f:milies came into contact Hich print, and 2) there was cnsiderable vari-

»;ibility distributed across all families in all ethnic groups. In turn, the

ffequency and duration of psfticular experiences that a pregéhaal child has

“ with pfint are-apparently determined in large part by the interactions-that
nd

r

othar

H

their parents literate people in their home have with various organ-

izations and institutions that exist éutside the home. These sxperiences do
_ : . Lper

not seem to be determined by the cultural arrangements particular to each eth-

“nic group. : . ’ -
Results fépérted in the previnus Chsptér indicate that the patterns of
activity by ethnic group diffe tross the nine domains. However, the differ-

ences are tgcistigélly gignificant in only four of the domains of activity;

the duration of Daily Living events and Entertaimment events (where print is

of Literacy

instrumental), the frequency of Religious events and t@e i;g’ugn;’

— ke . ’ia e

Techniques and Skills events. Below ﬁgjprEEﬁE examples of the“events we
. E -

= ‘s

observed in each of these four domains. While the examples do not ne¢essafily
fepresenz the range of events in that demain, we intend for them to provide an

indication of the source of the statistiggi differences.

Daily Living. Many of the events we observed in the domain of Daily Liv-

ing inveolved consumer goods strongly derived from ghg_tfade economy. No
between group difference were obtained Hithisgii ect to the ﬂ?!flll frequency ¢
of Dally Livigg:en:nuatgfsg However, Black families spent sign icantly more

>§iﬁe (p = .02) involved in these kinds of events than the nthgt gfﬁups (see

Tabiezls). While tﬁe sources of these differences still merit further inves-
~ = <

=
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tigation, the following examples of lengthy events suggests how they may

arise. The first event describes the actions of an Angle mother and the

second event describes the actions of a Big;k father.

Field Notes 1:05 Mother comes into the living room where TC
April 14, 1980 is. ©She is reading a letter from one of the companies
Daily Living ~ she has an account with (5 min.). .

Literate Alene (8 min.) 1:13 Mother gets out an old Pampers bex

which-1is atuffed full of bills and receipts.

She gearches through this material and finally pulls
out one thing. Then mother writes a note and
addresses an envelope (3 =in.).

Field Notes Mother is preparing to2 j. to the market, TC is
December 3, 1980 in the TV room with all of the kids. Pather is
Literate Alosne in the kitchen paying bills. He is using a

(30 min.) tablet where he writes the payee, ampunt paid

and date paid. His procedure 1s as follows; spens
the bill and reads it, writes a check (preperly
recording it.) Enters the transaction on his tablet,
vrites paid on the customers copy of the bill, files
that in a ghoe box with what appears to be other
records of payment recelpts, stuffs the envelope then
repeats the procedure with next bill. Throughout the
event TC is in and cut of the kitchen, sometimes
pausing to watch what F is doing, and chat with him.
The event ends when father pays the last bill. '

“‘%;gsgiizefggpgzts, except time, the tws events are remarkably similar. - The

saciéi label wé can assign to the actions that take place in these events is
"paying bills." The material involved in both events were records of aconomic .
ttaﬂsgztigﬂsvand both people even have these records stored im a handy box.

The ;artijélsf pfﬁceduré'fags"pggiﬁg bills" alsb appears Eﬁ/bé gen%:aily the
same; (1; read the bill, (2) write a response (a note or a‘check), 73) make a
‘record (which appears to be optional) and (4) nddtesé an envelope. In the
éasg of Ehese two events the diéfgfgaﬁe'in their dufa;iﬁﬁ is accounted for by
the difference in the number of bills being paid. ; | : S~

; & s v
- ' A
35~
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Religion. While religious litéfaey will be diascussed in more detail in
the next section of this paper, we will indicate here that Black families more

frequently engaged in religious literacy sstiﬁi;ies thaan the other gfagpg (p =

+0352). Chizanes were indistinguishable from either group in this regard (gee

_Table 19) . The same pattern of results was found in respect to time, althéugh

Elack families wvere highly variable in this regard {p = ,1932),
N

S

EftgzgainEEﬁt; Many of the businesses in the United States design and

distribute print méterial which become a part of leisure time agtivities. The
proliferaﬁian of print materials for entertaimment no dauht contributed to our
‘finding that entertainment represent the most frequent use (27%Z) of literacy
ia the low-income homes we visited during the past two years. Across all
three groups we found no difference in the Efeguenc; with whi~h print was used s

in an instrumental way for entertaimment. But Anglos spend m§:§ time engaged

[ g

! A}
n tivities where print muterial enters in 8 way that is instrumental to the

entertainment activity (p = .10)., The sequences presented below provide us
with one example of how Anglos spend more time in these kinds of events along

Hi h some other interesting iﬂfafmatiag ﬂhich we will discuss after the events
" have been ﬁfESEEtEﬂ. The first. Eﬂa eveats were recorded in a Black family and

the last event was recarded in a White fsmily-

h
i

-Fleld Notes The insurance men have Just left and mother

August 28, 1980 . and father are discus sing what the insurance men
Literate Alone (2 min.) had to say. TC 1s on the floor with a toy (but she
Entertainment (I) seems to be paying more attention to the conver— T

sation of her parents) when mother and father finish
reviewing the visit from the insurance man, father
picks up the TV guide .to select a program. Father
reads through the guide for a few minutes, puts it
daua and tunes in a boxing match on ESPN.

BT
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Field Notes

. August 28, 1980
TC Alone (5 min.)

Reading (TV Guide)

Field Notes
April 1, 1980

Lit./TC Interactive

Entertaimment (I)

A B
q‘uﬁﬁ
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‘ihthéf has just finished reading the TV guié;:gnd

is pow watching a boxing match. Mother is reading
the classified ads when TC goes over ‘and picks up
the TV guide that father just put dowm. TC begins
paging through the TV guide pausing and focusing her
gaze on pages that have pictures. The event ends
wvhen TC apparently tires of the aetivity, puts the.
guide down and begins wandering around the room
apparently looking for something else to do.

:30 When M puts K to bed, TC sits on couch, still
jatching TV.

:32 TC puts head on pillow, continuing to watch

o M comes back to couch. TC says he doesn’t like
the show he is watching (Sigmund and the Sea Monsters).’
M goes to TV to get TV Guide She looks through. /

4

M: Gilligan’s Island 1s on.-

TC: What else is on?

: Tom and Jerry. :

TC: I°11 watch Tom and Jerry. 1Is
Superman on, too?

M: Uh=<huh (yes).

TC: What else after Superman?

M: Starsky. '

TC: What’s after Starsky?

M: Happy Days.

TC: What else after Happy Days?

HM: PM Magazine.

TC: What else?

M: What®s after what? PM Magazine?

TC: Uh-huh (yes).

M: {(Pointing to bﬁak) Two holiday specials.

4:36 TC EakEEQTV Guide from M.. Flips through and
looks at for appra;imgtely 1 minute. During this
time M"s brother-in-law (20°s =-J) comes in. M and J
talk a bit.

TC: Mom, when is that going, to be on?
(Pointing to a picture/ad in Guide)
M: (Did not catch response she made)

TC resumes looking through Guide.

4:41 TC: Mom, when’s this one going to be on?
. (pointing to another picture/ad)

g7
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M: (Looking at Guide) Sunday.
(5 sec. as TC looks at Guide.

TC: Look what I°m gonna watch though.
(Pointing .to another)-

M is at Ehis‘paiﬂt talking to J; She gives no.
responsae to TC.

4:43  TC drops Guide on :Elaar, lies bak on couch and
watches TV.

Besides the fact that the literacy event lasted for 13 minutes in the
Anglo family and that the two events in the Elsck'fsmiiy 1;3;;& for a total of
7 minutes, these events also represent occasions ﬁheﬁ péée%is ﬁave differeﬁtly
organized literacy experiepces for their children. In each case we see the
same type of pfint material being used by a literate adult and a preschool

hild:'fln each family the print material ié what connects the actions eflghe

. ‘;ﬂ‘

individuals. The actions of the adults are in some ways ;ui;e similar, yet
they are different in important ways. Both parents tea&lthé listiﬂgiaf pro-
grams but oné does it interactively with her child and the other pgfég;
doesn’t. This difference in the actions of the gé‘%t are related E;'; the
diffefegaes in the actions of the two children.. Yet when the children are
alone with the TV gﬁides they seem, at least on the surface, to be doing 3191?

lar things with it.

= ) fi; :
Litji:g” I chniques gnd 2;;1;- The events we observed in the domain of

Literacy Techniques and Skills focused on the production or eéﬁgzeheagién of
print symbols. Many of these events also pr@viﬂed the pfgszhﬁél‘ghild with‘
value statements regarding litgéigj! e.g.,."it is ‘better to write than ceolor.”
While all of the gv;m;; ;é this domain could be characterized as a literacy

lesson, only a portion of them used thb familiar initiation-reply-evaluation

1
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sequence (Mehan, 1979). Our Einding; regarding the frequency afgthgae hinds
of events gEﬂEfall;_fEPligaﬁé those reported by Heath (1980b). It is the case
that Anglo parents ﬁare fééquently (p = .07) initiate activities ihiéh spegiés
ically communicate about the value of literacy or its techniques and skills.
It is also iﬂtérestiﬂg to note thsas, as Heath (1980a) found in. Tracton,

[

{
literate adults in Black families usually wait for the preaﬁhacl -child- to ini-

19). However, our dats suggest that vwhen pre s;haalers did iﬂiﬁiaze events in

this domain, they tend to last longer in 1 k families than ﬂhen:they occur

in Anglo families. The first event occurred in an Anglo family while the

second event occurred in a Black family.
N

Field Notes | TC has been writing alphabet. TC asks M about Fow

January 8, 1981 ‘-0 make G.
'Lit./TC Interactive T
(3 min.) . M: You remember. Like that (Makes a
Lit. Technical Skills ' G for him). ;

Then TC sings the alphabet song 2 or 3 times. Each
. time he stops at B. Finally M sings (when TC gets to
? P) Qil: :

TC: How do you make a Q.

M: O with a line.
TC makes R, S. Then for T tc the end IC asks M to
write them for him on another page. She does. All
of the E's are non verbal. TC pauses after producing
each letter for some type of confirmation of correct-
ness before praduziﬂg next letter. -

=

Field Notes Mother is watching Scap Operas. Delores is on the
{ovember 7, 1980 floor playing with her "pop-up" game (Perfection)
Lit/TC Interactive when she notices a pencil and paper Kathy had
) (8 min.) ' placed under the sofa. D crawls over and pulls
————"-Lit. Techniques & Skills them out, then she begins to scribble. . After

7 about 2 minutes of this:

99
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"

. _ rit .
Ma, I can’® write my name. '’

Shh )

Continues to scribble alome.

(1 min. pass and a commercial comes on)

What did you say Delores?

Rothing

You just said something about your name.

Will you write my name?
.No, but I°1ll help you. Bring me the paper.
CBfingE the paper and pencil to mom)

who sits D in ber lap)

(Mom’8 comment: Now you hold Ehe pencil

1ike you gon write.)
. (When D does this mom wraps her hand around D’s)
- M: (Mom holds and guides her hand as they

. , print DELORES. As they print each letter mom
i o pronounces it first and then D promounces
them)
TC: That’s my name. , That asys Dolores.
M: You got it kid.
TC: (Very proud of what they had just done
"and studying the word) And that’s '

uh "0" (pointing at the O in her name),

-

Sxded wded

- right ma? .
M: Yea, now you go and write &ome more by
‘ yaufgelf.
- TC looks at her name . far 5 few Eare seconds and then

goes back to playing her "pop-up" game.

A final point should be made regarding the overall differences in‘pgte}
terns af literacy activity betweeﬂ the three ethnic groups ﬂhich«paft%sipated

) Ve -
in this study. Overall, members of Angla families 1nvalve print 1n their .

! ctivities more frequently than the members af Black or Mexican-American fami-
. i , . . -
lies. However, Anglo families do not spend more time -iﬂ‘iﬁliiiﬂ wvith print.

Thus preschool children in Anglo families can be expécted to either observe or

/

participate in a comparatively largeér number of lizérngj events ghgn do their
Black or Hg;;gﬁ-lgeriem peers. However, these events can be :pez;"ed' to be
of ecompiratively shorter duration than those which m:éur mﬁll,lsg'k or r?g:iégni'
American. families. ’Bj éaﬂtﬂgt; preschool children in Black .and Mexican~

merienn homes can be expected to cobserve or participate in 'gaﬁﬁarg;;?ely
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fewer literacy events than their Anglo peers, but for Black children these

5

events can be expected t&,lgst*f@riéaﬁpgsaﬁivgly longer periods of time than

they do in Anglo families. . ) -

Ee:b;gg;ﬂ; the Notion of Culture

¥

B We started this‘ééﬁa} vith the quegtiqgégﬂﬁha; are the gources of those
life experiences that lead to the dgvela§g§;t of liteégéy, éagziéuLSfly among
.ethnic minorities and the poor? Ve ﬁEfE/f;H,EfE of the large body of social
science research which suggests that tyé culture of Améfi;s*s.paar and "ethnic
Jimiﬂafitiés" aceounts for their failugé to develop auE}ieieﬁi skills in fgéding
and writing to do well in school (See, Downing & Thack¥EYy/ 1975; Cullinam,
| 1974; Simons, 1974 for reviews). 'ﬂms from the Bgéiﬁﬁing we thought we would
_ f%gg thit culture exerts péfticgiat influeacéign the, . child’s development of

literacy and that this would likélj{ be- the case even within our lower-class

b

* ‘ gample.
{

=

With these undgrsﬁandiégs in mind, we were careful to select our research
sample 1in a way that uauiﬂ gllﬁﬁ'uS’Eé,iﬂVEEéigEtE éhis possibility. At the
outset we reasoned--as ﬁgg§ social scientists before us-~that any vgfiability
in literacy activity féaulzigg from ethnic group ﬂeéberghip nay:fefle;t cul-
:utal differences iqgiizergte practice. However, uheﬁ comparing the patterns
of literacy practice p;ésgﬁﬁgé by the ;héee gghn;e groups im our sample, we
‘found it difficult to ganélude thsﬁ‘%;hnieity was a“uiifarnly signifieant

4
&

. source of differences.
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Social Institutional Influences g Lit

=

Tou will recall that the glegigtaraf the context which we n;g%ﬁin build-
ing our descriptive scheme af dam;iga af'Iitgfsgy activicty were; (1) the
source and type of material involved in the literacy event; and (2) the par-
ticular sequences of action that were clustered around the particular function
afithe mg;efial; Using these criteria to define the féigv!ﬂt features of the
contexts where literacy occurs suggests that literacy ie largely iofluenced by

social institutions, not cultural membership.

[

In fact, the closest we come to a source of cultural influence on
literate practice concerned religion. Even there, the organization of reli-
giaus!pfaztize was not consistent with traditional accounts of an "ér;l tradi-
tion." The Black and Mexican-Americsdh fagiliesiia our study who practiced .

religion were not engaged id "oral tradition.” Quite the contrary, the
8 )

-

churches our families attended encouraged and even required an active and

assertive approach to priat.

A cIose examination of Table 17 and 18 that in the families of four of

Fan

our children the-literacy carried éue.in association with feligiaus practices

is the most frequent and time consuming uses of .reading and ﬁfitigg theae

children observe. A atagggen; from Natalie®s mother, Pauline, pf%#iﬂes

insight into this gssaeigg;anéggzﬁgen 11:;:35; and feliéiﬁﬁ for tﬁ%éé'famis

lies. 7 'ﬁt .
r:"*‘Bsgaﬂ:l;ig the Bible bullds ép"jaﬁr faith, the more Enéuigdge yaﬂxtgke
in the more faith you have, it helps you build a Setter relationship

with God... Besides, scripture says that from.babes you should'
inculcate them with the Word." :
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Pauline’s religious beliefs raqui:e her to 1aarn and live "the Word af
God." She e;plgined that the anly way to underseand God’e will 1s thrnugh

zansis:ent study and appligatian in daily life of “His Word." His Word was

for her learned both in the chutch setting and at home. Study of His Hﬁ:d at -

) ) o , o , ... 3
home involved reading and analyzing the Bible and making use of Bible study
7 .

nid books. - Foxr Pauline “"the Hﬁfé“ was her religion, and learning haw to be a
better analyzer Of text was synonymous with advancing in her faith. In fact,
most parents in these families were fﬁﬂdsﬁenzaligt and in their church the
congregation 1is fespansiblei under the leadership of the ﬁ;n;;ter, for read-
ing, analyzing and applying "the Word of God." Thus, we can see :ﬁat as a
esult of the way in which their religious a::iviti are conducted, these
families are often involved with literacy. The "Word" also instructs these :
parents to get their children involved with the Word from the time thatjthey
are infantgi This fel}giaus imperative 12& many of our parents who géactize
religion to include the children in their ;gmisweekly Bible study sessions

conducted at home or at the house of friends. Sometimes Bible.study groups

were specially organized for the children. On these occasions an adult would

1gad a.group of ehildren Ehraugh a reading and diggussign of Bible stories or
a rgview of the :hildeﬁ‘ knowledge of the Bible. Also, one of our mothers

onduc t d regular bgd:ime Bible reading evéng for her echildren. In these

o

events Ehg TC either "pretended" to read alagg with a 11té' e person or said

the Lord’s Prayer while pretending to read it from the Bible.

Another factor which would seem to be a possible source of cultural

) iﬁfiugnee is 1Sﬂgu§ge or diglget. Some of our families npa&g Spanish, and

even more of our families ffequgntly spoke vangculgf Black English-[ffet these

faetgrs seem toO  exert relntiveiy litele iﬂfluence on the patte:nsﬁif literacy

/
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" A more prevalent influence on literacy seemed to be the ﬁaf23€3'antizipa!
tiaﬂ of their preschoolers going to achool, the routine requirements of daily
l1ife, or passing time in recreation. ?erhgpsxthe moet dramatic example of
social iﬁflueneeé comes from our one ﬂanali;etsée mother who exhibited a
strong arieztgéiaﬂ.:aﬁara 1iteracy: Desplite what would seem to ge extreme
impediments to 11éergﬁe practice, this parent organizes an’iﬂ§fediblé amount

of literacy for her ghildren. Cultural factors in this instance provide a
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nteraction, e.g., Heath, 1980) but they do not appear, in themselves, to be

impediﬁenzs to literacy. The mother pushed the TC iﬂ‘ngth creative ways to
attain literacy and was improving her own skillg as well. ShE;HEE very much
avare of the importance af'iiterge?_gﬁé of the constraints hé: iiéitéél
literacy skills placed on her. She clearly did not want her ehildfeﬁ to be

illiterate.
i |
In her own efforts to improve her 11terae§ skille, the church became a
primary broker for literacy practice; r an :haﬁgh the context of this pfagtiee
vas ﬂ%f religious. 5g§fepgfa§ian for sehaai (!3& presumably subsequent suc-
cess) for the TC was the source for much of hgfliitEfggy interactions with

this child. One would not expect a middle class variety of P:fentadifeefed

5. A sister from the mother’s church visits the mother twice a week to teach
_ her how to write. On one-occasion the mother shows the observer her "assign-
ment." The sister (""tutor™) had written the alphgbet, identified consonants
. and vowels and made some words by combination. The mother’s homework assign-
ment was to write a word for each letter of the alphabet. .

L
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the teaching of these skills (and

Final Report ' ' "NIE-G-79=0135 '
095

storybook time in this family because the mother could not read well enaugh.

Enuever, several interactions around, bool (g.g_, wild 1ife encyclopedia,

atc.) occurred im which the adult made u sca:ies; attempted to sound out
words, and named pictures. Even during play activities in the park the mother
attempted to incorporate literacy by sapelling out new words she had learned

with sticks! The mother’s own prae;ige with literacy in effect was serving to.

get two jobs done at the same time<-improvement of her aﬂﬂ'li;grgey skills and

of the importance of the skills) to her

child.

/ !

/ . |

The following 1is an exgmﬁﬁe of| the mother’s homework writing assigmment
which TC observes. /
Field Notes and Roberto are coloring in the living room.
February 6, 198l Yolanda 1s napping in the bedroom. M walks over
Literates Interactive - o the TV set (also in living room), picks up a spiral
Lit. Alone (35 min.) notebook. She takes out several sheets of paper

School Related with writing on them; she stands there, studying/

examining the sheets.

/ The boys stop coloring and begin'to play- M chats
with O about writing. Some of M8 comments
(translated): " '

"They say the letters spesk, But if you don’t
knov what they wound like, you don’t hear

/ vhat they say."
( -
// "Pefhaps I am too old to learn."
4 "1f I gauld get some help——maybe one haur a
/ day, I think I could do 1it."
/ M demonstrates that she can read a little of a reli-
/ gious pamphlet. 5he tells O that she can read a lot
! of the words in the p!ﬂphle: but when it comes to
/ writing, she just can’t- s
/ M chats some wore, then shows Observer the words she
/ *  came up with for her hﬂn@ﬂEfF assignment. Many
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- errors were made. M had written DEO for DEDO; ESA :
: for CASA and BICA fﬁrEBLAHCA- M exhibited reversals
. .-~ ' d/b, etc. M8 attempts to do well and her comments,

" - , made it impossible for Observer to refrain from help-
"o ing her with her "homework." .0 helped M form words

for approximately 30 min. TC was nat present.,

Here the mother engages in an interactive event with the TC ("reading" a *

wildlife encyclopedia):

LR
i
v

Field Notes C ha% been writing and coloring. M'sends him to

July 7, 1931 wash yp. When TC re-enters living room, M has the

Literate = TC Inter- Wildlife- Encyclopedia and is looking at the first',
active (19 min.) two pages as if reading TC-'sits next to M:

Entertainment (S) He asks her what the picture 1s., M looks at -cap-

tion and atgempts to sound out a word. M makes an
, attempt| then gives the book to TC, telling him to ask _
| O what it says. (What M had been attempting to.sound
out Has\the photographer’s name:.) O reads Alligator,
/ then TC takes the book back to M{ They turn, the page
to the bear page; TC says "Lobo.! M says “no’ but
does not Farrect TC- :
. .
TC tells M he wants to see a plcture of fish. M and
‘ A TC discgss names of animals they pass in the book and
\ . o what the animals eat. One page i{s the hippopotamus
' page. TC asks what it is. M daﬁs not know it inm
either Spanish or English- .

M and TC finally come to the fish page. 'TC wants to”

: know what the particular fish is called. M attempts '
to sound it au;. She says sométhing to TC (not heard
by 0). TC asks M several Fhy q',s:ians about the
fish in the pig:ute ‘M makes up a story. .

TC, tired, lies éawn, but. eantiauek talking about the
animals pictured. He gets up 2 minutes later and
’ - looks at book with-M. -The procedure continues with
bunnies, and birds (what and why questions). The_
-pnake section is ‘next. After the snakes, TC requests
a2 particular page again. He leaves through the book
v to find,it for M; but cannot. He closes the book,
) . " turns it around, looks .through 1t leafing from back "
to front. M dagsn t\ 1ike how he handles the book.
T She takes it from him and turns the page. M and TC °,
continue vhat and wh %questinn- for other animale

they see in°the book for approximately 4 minutes. TC
1ies down again. M g?zinuea to look through the .

%~fﬁﬁ ’ “il . . o {”;‘ h :jf;;l(ié;%:\’ | S - . ;‘ SR
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book while TC.drifts off to sleep.

joE— ey

e M makes gffarts to prepgfe TC for sahngl even 'though she has little

;1

experience with it (i.e., school is ‘organizing 11t éracy activity thféughfthgf!Lf

parents” anticipat;gﬁ of it). M teaches TC what she knows about writ ting as

she progres ges in her own-skills she teaches TC more. "Thus, the mother .
I

‘present s\ material just outside ‘of the child‘s pr nt ﬁﬁaers tanding andiakills

o

. in a manner that (for her) is the gatural develgpmgntal ‘sequence for 1earning

f

/ to read aﬁd write:

.
Iy \ e .
. u

-
e : ., : 7 / R
Field Notes TC has been writing off and on in the 1living room. /_
April 30, 1981 ~ He stops and helps Liz with the.timer on the per- '
Literate TC fection game. .M tells. TC that he should be writing,
Interactive (40 min.) not playing. M sits on the couch and sews. TC
1 Literacy Techniques " tries to get out of writing by complaining of
and Skills .. being tired. M tells him that when he 18 in school
the teacher will hit him if he doesn*t write. TC
picks up his steno pad. As he leafs thraugh it _he’
asks M questians about  school (Will I make 1ittie
: circles at school?" M does not. answer directly) M.
’ tells him that at sch&al the teacher, unlike 0 will
beat him 4f he doesn’t do. as he is told. TC sttempts
to change the subjeet, talking about fishing. M
tells him that éhildren who do not do as they are
told in school zaﬂnot\ga fishing. TC makes marks onm-
a piece of wood he picked up tc play "fishing". M
telis him not to ﬁrite\ here, to ﬁ%ite in his note-~
book {(cuarderno). TC aphears not to understand the
term. M tells him to write 41in his "1libro'". TC picks
- up his stano pad and writes (1 minute). He gnmplaiﬁs
. v of a headache. M gives him permission to lie down,
but tells him that children with ﬁeadaches are anot
allowed to go fishing. - : .

?ield/ﬁates : TC and M had been :elling 0.about their
"April 3, 1981 stay in Los Angelea. TC tells M that He wants ta
Interactive (20 min.) take a nap. M tells him that he must write or
Literacy ‘Techniques ,Observer will leave. TC agrees to write but wants
and Skills M to show him how. M tells him he knows how. °
’ ' TC begins making circles on a page in one of his
notebooks. (1 minute) «

i
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M apparently does not feel TC is writing just right.
She takes the pen and shows him (while he holds the
tablet) how the circles should be made (she goes left
to right, one line at a time, but does not verbalize
this) (30 secs.) Then TC "writes" following M’s
example (4 min.) while M and O chat.

Four minutes later, M notices that TC is making eir-
cles at the bottom of the page instead of the top.

- She takes the paper and pen and shows him the top
left of the paper, telling him that one always begins
at the top and goes from top to bottom. As she
explains, she also shows that one goes left to right
as one travels down the page (though she does not
verbalize this).

TC makes more circles. Seven minutes later, TC wants
to stop. M tells him no. Observer tells them that

she must leave moon. TC eontinues writing at M's
insistence. Observer leaves. -

Clearly the mother”s work is not wasted. 1In the following event TC demon-

Field Notes TC has been busy writing his circles. Upon observing

April 30, 1981 @ . him, Liz (a 2 year old visitor) asks M for paper and

TC - Nonliterate pen. She makes marks on paper (2 min.). Then TC
Interact (7 min.) tells M that Liz is not writing, she is scribbling.

Literacy Techniques M tells him that Liz is still very young and cannot

do as well as he. "TC attempts to show Liz-how to do
it. FHe tells her (trans.) "Not 1ike that! That’s
Junk!™ TC then shows Liz how to properly hold the
pen, then how to make a row of neat little circles (1
minute). Then both children "write" for 5 minutes).

Over the course of the study it became increasingly clear that many of
the businesses aund institutions of society exert a:straﬂg influence on
literacy practices of low-income pe&pl!;a Besides using print to carry out

"official" and rout‘ue activities of life, it-is also involved in the recrea-

tional activities (seen in the domain of Egtggtginnéﬁf}zafaghg people who par-

ticipated in the study. Many of the businesses in bﬁitgd States soclety

108
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design and distribute print material for use during leisure time aetivifies.
The proliferation of print for entertainment includes such items as children’s
and adult games, instructions and rules for playing ggmes,;gaﬁiﬁ books, paper
back books, all varieties of TV listings, some TV game ghasg, the theater
guide, etc. In the United States the production of print for entertaimment

purposes can Indeed be a very profitable enterprise.

With such a wide availability of print for entertaimment, Americans at
all income levels are provided the opportunity to interact with print on a
regular basis. In fact in the low Iincome homes we visited during the past two
yeafs; entertalument represents the most frequent use of literacy. We have
observed both children and adults using print materisls to entertain them-
selves both alone ;;d.%p interaction. Sometimes print was the source of

entertainment such as novels, scrabble games, crossvord puzzles, comic books,

162
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Summary

Although our work shows the home envirommet for literacy to be quite a
bit like that shown by other researchers, there are two particularly important
polnts to our research:

1) we focus on the importance of liceracy events that do not
involve ehildren”s books:

2) we find that social institutions, rather than specific sub-
cultural practices, exert an organizing influence on the
literacy events in a family.
Despite the obvious importance of literacy to everyday functioning in
many different contexts(ef. Laquer, 1976), it has appeared plausible for read-

ing environment researchers to concentrate mostly on cases where parents

-engage their children in reading in a deliberate and planned manmer. Book

reading, story book time and other experiences related to books are reported,

as in Wells, 1981; Scollon & Scollon, 1979; Varenne et al., 1981. Although

these events are the ones typically focused on when considering the child’s
preparation for school, they are not the only omes that occur. Our data shows
that low-income children have considerable experience with print in addition

to whatever exposure to books they experience.

In summary, we find that

1. Literacy is a major tool required for managing one’s life in the United
States.

ized by and result from the activities, involving print, which the
- child’s parents and other literate family members carry out in the pres-
ence of the child. These seem directly linked to society. Therefore the
quality of a child’s school performance with literacy is related to the
societal experiences of their parents.

2. The experiences a child has with print before entering school are organ-

! .. 110 ?
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1itefgzy is a tool used by a literate ?erson according to the ecological
or circumstantial need for its application.

Literacy is a motivated pfé:tiee (externally motivated) which exists=

semi-independently of language development. Its development parallels

. learned not simp!— taught.

Children probably first see the instruments of literacy as discriminant
stimuli (objects) in the enviromment which arouse theilr curiosity and
their actions to master them. Children see literacy instruments being
used 6n the average of 80 min. per day, every day of their lives. Chil-
dren probably develop action schemas (or scripts) for these techniques
and skills as well as concepts of proper functional applications of
literacy, just as they do for other highly freqent activites in which
they are imvolveq. (cf., Ferreiro for a Piagetian view of this process
with respect to literacy and Nelson and French for a view of the process
in general.)

Ethnic differences seems to be only marginally implicated in the variety,
frequency and duration of print encounters.

Preschoslers seem to model their literacy environment and they involve
print in their play and interactions with others.

Little girls live in homes where more literacy occurs and they interac-
tively participate in more literacy events.

Parents can more frequently and directly involve their preschoolers in
the use of literacy. That is, there are occassions of literacy from
which children are excluded, and 1lit:racy events are begun but stopped
before they are in some sense "finished". '

Economic status may exert a stronger Influence on ;}terate practice than
ethnic culture. .

113
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Implications
Th

esults of this study are especially important given some recent

m

trends in thinking about the usefulness of literacy for low-income Americans.

There has been a narrow emphasis on one particular set of literacy activities
‘1.e., storybook reading amd homework. When literacy is equated with béaks
only we find research repéfts that say lower-class families engage much less
frequently in these activities than do middle-class families. When we turn to

studies of other types of literacy eveats, the little evidence available in

‘W

the literature also leads ts the conclusion that lowver class families are not
literate. Except when special constraints are in effect (such as a civil ser—
vice examination) pecple with little or no liceracy skills get bj; using their

general knowledge and social arrangements. Indeed, critics of recent literacy

literate gkills outside narrow technological realms, why worry about making
people literate at all? Our data suggest that literacy 1is not 'a tool used
only in narrow technological realms. Rather, literacy 1s a powerful tool for
engaging in many activities in many domains This finding provides geverair

suggestions regardiné hnome interventions and future research.

e Interventions

With literacy Eeiﬁg used as a tool for engsgiﬂg in such a wide range of
activities in lawbin:ame homes it seems that there is a great deal parents can

do to help their child develop in litergte practice. However, iﬂfargal

conversations with p%rénﬁl guggg;t to us that two perceptions serve as
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barriers to parents actualizing the literacy teachim potential of the home.

These parental perceptions involve (1) the role of the school s=md (2) the role
of routine home activities in teaching childrén to resd 7 vriese.

- 2
Perception of school. Comments made during informal coovermsatinns

between parent and researcher as well as observaticniof what p=sarents say and
do with other children in the environmeat lead ws to conclude tt—mat all of our
parents believe that "good” literacy skills are not oly insrrummsental to burt

essential for achieving success in school. Moreover, these con=rersations and

the ‘activity we observed in the domain of Literacy Tehniques ac——d skills
assures us that the parents who participated in the study want =0 help their
children d2 wvell in schosl. However, the ‘first barrier to the Fsme becoming a

more effective literacy teaching/learning environment {s indicat——ed in parents

communicating to us in various ways that they do not feel posse==ss the neces-

' sary competence to be effective teachers of literacy for their c—hildren.

These parents believe that school teachers are much wre capsble= of tedchinmg
literacy because of their special training. Therefore, teacher== and schools
are viewed as the experts and the only legitimate source of litesracy training

for their children.

g
4

When we consider the operation of this perception it 15 not== surprising to

learn to read and write, they organized literacy expiriences for= their chil-
dren vhich seem to reflect the parents’ perception of the vay sc—hool ﬁulﬂi
teach literacy. Clearly, this approach can only be Y good sa tx=he parents’
perception of the relevant dimensions and details of the achoole=s’ methods .

Unfortunately, the parents” p,éréeptiaﬁ of the power of the schoco1 seems to

N 113
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have placed parents in the position of having to model the school in sorder to

o

Inimize thei

teach heif children to read and write, and ‘at the same time to

own ability.

In many cases these parental perceptions are mistaken. If we assume that
data from this study provides a true indication of what typically goes cn 1in
the homes of low-income children, then the routine activities of parents and
other literate people in the child’s envi-omment can serve as visble contexts
for teaching children to read and write. 1In order for this to occur, §arenfs
need to realize that they probably create potentially very effective litefaéy

environments for their children and that the definition of an effective

environment ir not necessarily one that is “schssl—like " Parents could pro-

Ay

fit from understanding the implications for teaching literacy of the range of
activities they normslly carry out. Moreover, it 'would be useful for parents
to unders nd the value of and the means 5y;ﬁhieh they can maximally exploit

the literacy teaching Eatential of th 1 tEfggy practices they enact-on a

regular basis. This, of course, bfings us to the second perceptual barrier ts

thg home bezaming a more effective literacy teaching/learning environment.

B

Perception of routine home activities. When parents in Gur sample go to

the market using a shopping 1list, cook %;am agfgéipei read the Bible, or -use °
- i - . -
the TV GuidE; they do not seem to ggﬂsziaugly :aﬂeeptua;ige thesge activities

e

as 'g oing to the store," "cooking," "studying the word" or "watching TV."
Parents seem to think abau; what they are daing in terms of the larger
-:tivity, not in terms of the instrumental "steps" 1mra1vi§g reading and/or
writing that are embeéded in the latge§ setiviﬁya Thgfaféfe, it 1is not

surprising that the parents in our sample don’t seem to realize that portions

114
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of these activities could i:e turned to their child"s bewnfit = Indeed, a com-
paratively large amount of time in the domains of Dailylivimg, Beligions and
Entertaimment is spent doing literacy within the view of the ehild, vet there
is little effort on the part of the more literate personto Anclude the child
or create a teaching/learning context. Nor do more litirate people may very

much which explicitly labels what they are doing as reailg or ﬁiﬂ.zing;r make
] g,r;pli(:it the various social and cognitive functions of the 1 X teracy used in

the activity.

Claarly, what people dcz in the domains >f Entertaiment , Daily Living,
Literacy Techniques and Skills and Schosol Related activitles ecreate the oppor=
tunity fcr children to come to know a great deal about literate practice.
_Over all families, these four domains of activity accoumt foxr a total of 79.8%
of the literacy events we nggfgéd@ (It should ke notedthat print also fre-
quently mediates religious activities in h&me% where au ;rgmizeéj religion 1is

practiced.). Our data indicates that activities in these domains represent

Specifically, if literates would more frequently intiate activities in

the domains of Literacy Techniques and Skills and more freque=ntly involve |
preschoolers in the domain of School Eelstied activicies gﬁesae events could
provide the child with both iﬂtétg;s;_ive and supgﬁri{ed eper L ences which facus
on helping the éhild to develop the mechanical .and techaicsl ;:’1;1115 in svgil;
able through activities carried out in other high frequecy <lomains. The
literacy events which the child primarily observed in th déﬁiiﬁ, of Daily Liv-
ing activities place hES:f? glphasi; on u{ing_iitetlﬁy ta_azﬂ,age the daily |

affairs of 1ife. Those literacy events which occur 1n the Entertainment , -

115 f a
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domain  emphasgize- the use of literacy for recreation. Also 1-_mportant 1s (i
;fazt themat many of the events in these four domains, a8 well as many éf ehose
in the QReligious domain of activity, contain actioms and opee=rations thas,
cognlel- ve psychologist would describe as instantiations of p- roblem solvim,

plannime=g, decision making and memory operations.

'Th e benefit for the preschool child of these dimensious of home events
could H accomplished by eliminating the perceptual barriers of the parents,
The obj ective of home intervention should focus on (1) makingg parents awsn of

the 1lit~ eracy teaching

otential of their daily asctivities (27D ‘increase pirnts
sense o= f competence regarding their sbility to Vbe gffectiv‘e ‘rxeachers of
literac>~v for their children and (3) provide pareats with proc——edural infom-
tion . anewd strategies which will allov them to actualize E‘hgzlj:,ltggggi teachinpg
@tﬁé{i;igl of events cmbedded in their normal da‘ilygr activitiess. F;hf exanle,

= j . . i .
for you—mger preschoolers, parents could consciously and verb==ally label the

B
[y ]

literacwsy steps in their activities 25 reading anél!irritiﬁg as well as E}Eﬂfiﬁ

cally f%f? the child the social and/or cognitive fuﬁcgiaps of :her liEE’E‘,SQ.jv
For oldesr preschoolers, parents could reorganize ﬂzéaéiﬂhé vtE==en they E;I'E read-
ing or wewriting to include the child s that these occasions E>econe i;ﬂi:__ersc'tive
1i§éfac:§ teaching/learning situations vhich focus on technique=ses and iékil;ls.
social =unctions a:f;agﬂitiﬁve functions invelved in that part=1icular use of

‘reading and/or writing. -

The== results of this study suggest a different approach t=—o home iateriun-
tion. G==iven that we see families engsging in a variety of 11 _terate praccies,
vith commmmections to social institutions, 1f we want to reach children in thir

‘homes fma a manner that will facilitate the development of 14t _eracy practf ve -
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would be well advised to focus on the social ipstitutions which serve as the
origins of the literate practices they observe. With this focus we could
ginates. Thus we would concentrate on intervening thfaugh daily living,

entertaimment, school related and religious activities using the particular

home as the particular wmedium of intervention.

Continuing Research

Our continuing research has concentrated on developing a Literacy Event

Observation System, a LEOS that takes advantage of the home research reported

\H‘

above and provides for a way to examine many aspects of the cross—situationa

variety in the enviromment of reading. .The LEOS 1= based on the following
notions:

1. The literacy event 1is an occasion that is well marked in time and is
easily observed, so it has a lot of potential for detailed study. Gen-
erally apeaking, the literacy event has two kinds of attributes; (a) Glo-
bal features which include the dominant theme of activity and other
aspects of the context (b) spe:ific feacures ﬁhich include materials,

participants aﬁd actions/operations. |

S;ﬂt em reflects these fegtufes. It also
provides a gegetal framework for locating the literacy event within a
socially constructed context and examining its links to the other ele-
ments represented in that context. In other words, LEOS allows one to
specify a wide range of contexts in which literacy is practiced, both
home and community contexts as well as school contexts, and the links
between these contexts. )

2. The L;;eraa; FEvent Dbservational

cy Event Observational Szag,, focuses on two aspects of the
struetufe of the literacy event. (a) LEOS focuses on the relationship
between events and the relationship between events and context. (b) LEOS
focuses on the reélationship between people within each literacy event
revealing the patterns of actions/operations which occur between people
acrogss literacy events and over time.

3.

H

=

11 T
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It appears that the LEOS will have interesting payoffs, allowing us to
arrive at some more subtle understandings af_rggding- For g:::ﬁle, an appli-
cation of LEOS to the dsta e ted above has detected that, within ¢he home
settings of the present sample, it is most typical that a literacy event is
neither preceded nor followed by anmother 1it Ej event. However, there are
several occaslons when ane literacy event is followed by a second literacy
event and then a third and so on. Hﬁreéver, there are several occasions when
literacy Event A stimulates a parallel (in time) literacy Event B on succeed-
ing days- Further gnaljsig will allow a specification of what the contextual
circumstances are that organize: these three types of relationships between
litefacy events. -If an aévaﬂtaié to sequencing structures in a particular wvay
or sequencing structures of a Eiculaf type shows up in studiles of later
consequences, for the child, we will be able to consider whether we are in a
position to adjust the circumstances to achieve the ;dvgntgge more frequently.

Hence, we will be able to complete our iﬁvescigstians with training studies to

establish a causal link in our chain of reasoning (cf. Bradley and Bryant).

\I‘m

uture Research

We have achieved a certain level of coherence in our present study. That
i, we have observed and described regularities and patterns which exist in -
our auf%ent data. However, we have not achleved a level of coherence that we
are satisfied with because we are lacking a comparison sample. If we conclude
our work at this paint we will have provided a des;rip%iﬁﬂ of coherent pat-
terns of literate praatize at the low=income level ﬂithaut praviding what we
feel 1s an adequate interpretation of these patterns. More information is
needed to elaborate our ;éﬁfa;ch éhraugh gaapsri;an with a gidéle—tl}ss sample

118
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and subsequent follow-up on other lower-class samples.

Y

ere are sume very important issues which still require iﬁféfned
responses. For example, is the average level of literate practice we observed

typical for the middle class? We know from a varjety of sources that middle

which accounts for the performance differences that show-up in school between

low and middle income children: ﬂe,daubt;thst_ A more prsﬁisiﬁg hypothesis

is that middle class parents Egrf? out gignifizsﬁtly more actions across the

nine domains of literacy activity. This increased frequeaﬁy creates both an
increased opportunity for the child to obmerve a greater variety of literacy

events and an increased opportunity for parent/child interactions. We, would
also expect to see significantly m@fe,pg:eaﬁlzhild iﬂtgfaéﬁigégﬁ%Eiﬂg organ-
1zed to actualize the literacy teaching patentiél of the home enviromment. If
it does in fact turn out that middle~income children have a gfeateé Gﬁtieéy of
experiences with litgra@y (across the nine domains), then we need to devise a
means of testing the cognitive consequences of literate activity within each

domain of literate practice we have identified, to determine the overall

impact of home literacy practice.

We have noticed that children will interact with any priﬁt dpgt!is put
"in their way." Ihifeféﬁe,:ﬁe think there 1is a,need to carry out research
designed to test the ﬁsefulneég of introduecing ;ttta;tivg litefaéj gezivities
as part of the packaging of products used in the home. We believe that such a
use of breakfast ceresal containers, for e:;ﬁpie,‘eagid provide a subtle iﬁtgia

vention which could possibly and significantly increase children’s interactive

involvement with print in the course of their everyday lives.
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Qur analysis suggests that mamny routine activities of parents involve
useful cognitive operations. Ther—efore, a program of applied research should
be implemented which 1is designed t—o increhse parent and child interactions
with print routinely involved in t—he adult’s daily Qcti:vity_ '11115- dEVEiQmEﬂa
tal program should focus on providr ing parents with iniamgtiaﬁ and procedural
suggestions . Specifically, to edumcate paresnts zhout all the things they rou-
tinely do that imvolves literacy, _.as well as the educarional potential of
those activities for their child. Simultanecusly, some of the ways they can
integrate actions intc these mutiﬁe activities which will help their children

learn to recognize letters, learn -xhe memory function of print, ete., could be

demonstrated.
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APPENDIX A
Literacy Event Observational System
4
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This dimension identifies the location of the people at the time the
- literacy event occurs. The specific locations and the appropriate code for

each are listed below.

Code

1 for family room - this is typically the place
where the television is located. It can be a room
designated as the "family room" by the family members
or what is normally referred to as the living room.

2 for kitchen/dining room. The place where meals are

prepared and/or eaten.

[

for rest of home. This would be any other .location
in the home. ) '

-

for church. This is self-explanatory.

- 5 for market. This is also self-explanatory.

6 for other. When a literaly event occurs in any location
not mentioned above score it a 6. Examples would be, the
bus stdp, the laundramat, a restaurant, etc.

The literacy event functions not as an isolated event of human activity,
but as a connected unit embedded in a functional system of activity. Literacy

2 ‘ayents ocpur within particular contexts, i.e., within particular socially

SR o124 -
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that cluster around or can be described in terws of definitional labels pro-
vided by society, %.g., sh@pping, getting welfere, playing games, doing home-
work, etc. These various aﬁtiaﬁa fit into networks af activity that éag be
labeled according to rhe eaﬁggg function of the activities. It is therefore
possible to identify each literacy event according to the dominant theme of
the activify within which the event is embedde.: The specific themes ‘and the
approprilate code f@f_eath a%e listed below.

Code

1 for Daily Liyigg Routines. Code literacy events into this

domain that are embedded in activities which constitute the
recurrent practices of ordinary life for the family: obtaining
food, maintaining shelter, participating in the requirements of
sacigl inastitutions, maintaining the social organization of the
family, etc. For example, literacy events which appear in such
daily living activities as shopping, washing clothes, paying
bills, getting welfare assistance, ‘preparing food, getting the
children dressed, etc. .

2 for Entertainment. Code literacy events into this domain

that are embedded in activities which passed the participant(s)
time in an enjoyable, constructive or interesting manner. The
coder ghould expect literacy to ocecur in a wide variety of activities
in this domain. However, depending on the activity, literacy
itself may be (1) the source of the entertaimment (reading

a novel or doing a crossword puzzle), (2) instrumental

to engaging in the entertaimment itself (reading the TV

Guide to find out! wvhat programs will Be on, reading the

‘rules for parlor games), or (3) a facet of media entertainment
(reading which occurs in the course of a television program or
film).

for School Related. Code literacy events into this domain
that are embedded in activities which are directly related to
the inatitutien of Ehe !:hﬁbl- In nas; cases the pafticulaf

l\m‘

dife;tly from the ;gbaal. In other-cases EhE ditezt 1iﬂk to
the school will ke provided by the participants in the events
labeling their ongoing activity as being school related.

For examples, code literacy events in this domain when
siblings are "playing school” or when parents are getting
their children "ready for school” or when parents are helping
their children "do better in school.” Parents or siblings

* 125
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b

will organize these types of events around workbooks purchased
at the supermarket or other literacy technology such as )
tablets and cut-out pages of magazines.

for Religion. Code literacy events into this domain that
are embedded in activities which are directly related to
religious practices. A distinguishing feature of literacy
events which occur in this domain is that they typically
involve more sophisticated literacy skills than do events
in most of the other domains. For example, it is not
uncommon for thesewevents to require individual or group
text analysis skills as a part of Bible study sessions.

for General Information. Code literacy events into this - -
domain that are embedded in activities which can be most
accurately labeled as accumulating general information.

The information being accumulated covers a wide range of
topics and may or may not be used at mome future time.

for Work. Code literacy events into this domain that

are embedded in activities which are directly related to
employment. In most cases the literacy events in this
domain are associated with producing a product, performing
labor or providing a service which 1s exchanged for
monetary regources. However, in sor~ -ases the literacy
event will be associated with either gaining or maintain-
ing the opportunity to earn momey in this way. For example,
Teading the want ads in the newspaper.

for Literac Techniques and Skills. Gade literacy events
into this domain where reading and/or writing is the

. specific focus of ‘the ongoing activity. Thus, print is

o

\Nm\

embedded in activities.specifically organized to teach/

learn liceraey geghgiqueg, akills or infarmgzian- These

mafe»freque&tly they are initiated by the Eafge; child.
In either case, however, at least one and sometimes both
paftieipsnzs iﬂ an ev-t afg :equired Ea ahift shfuptly

PatEi

for Interpersonal Communication. Code literacy events
into this domain that commumicated with friends or relatives
using print, usually in letter form.

for S Story Book Time. Code literacy events into this domain

.where a caregiver reads to a child or children in the family

as a part of the caregivers routine activity. Of course, not
all events in which a caregiver reads to a child involve
narratives (stories). Typically books involved in these events
are alphabet books or books which have objects pictured with
their corresponding labels; such materials contain no story

ceom
i
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line as conventionally understood. However, the category
storybook time, includes such reading and emphasizes the

planned regularity of the event.

Columm 3

Time of Day

This dimension locates the literacy event within the three msjaf time
periods of the day; morning, afternoon or evening. The specific time periods

and the appropriate code for each are listed below.

Qﬁé

]

1; “8:00 a.m. to 12:00 noon
2. 12:00 noon to 6:00 p.m.

3. 6:00 p.m. to 12:00 midnight
Column 4
Who 1s in Room

This dimension identifies the people 1in room at the time the literacy
event occurs. It is important to note that for coding purposes that you

should only be géﬂcerned with those people who could potentially participate

example, riding on a bus or attending ehurgh,ﬁéll the people present are not

potential interactors. You would confine your designation of "who is in the .

room" to those who are in the immediate vicinity of the child.
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+

Each person is identified according to their literate ability. Specifi-
cslly as either, (1) literate (L), (2) pre-literate (PL) or (3) the target
child him/herself. The term literate, as it is used in this coding scheme,
specifies a person’s ability with print as follows; "a person is literate who

can with understanding both read and write a short, simple statement on

his/her everyday life" (UNESCO, 1951). Everyone whose ability with print
either mests or exceeds this fundamental limit is to be considered literate.
All others are to be considered preliterate. The specific combinations of

pecple in the room at the time of the literacy event and the appropriate code

for each are listed below.

2 for target child and a preliterate person

3 for target ;hilé'énd two or more preliterate persons

4 for target child and a literate person )
3 for target child and two or more literate persons
6 for target child and a preliterate person and a literate
person » o : ] i
. 7 f;:itgtgegrgh;ld and two or more preliterate persons and a
literate person
8 for target child and a preliterate pergaéiagd two or
‘more literate persons . :

persons and

for target child and two or more prel
two or more literate persons

e

128
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Immediately Prior Activity

This dimension identifies the ongoing activity immediately priaf to the
literacy event. "Immediately prior activity” is differentiated into two broad
categories. Either that activity was a literacy evéﬁt or it wasn‘t. That
activity is considered a literacy event 1if it conforms to the followiag defin-

ition. A literacy event is defined as any gggign sequence, i@%é;qing one or

more persons, in which a person produces, comprehends, or aitggg;g to produce

or comprehend written 1ga5ugge. All other human activity is considered, for

pgg@ases f Ehis (L=

ding system, ggn—;i;gtggz events. The specific

\I ']

ategaries

and the appropriate code for sach is listed below-

Code

1 for 1 teracy event

2 for non-literacy event
Column 6

%his dimension identifies the action or actions which introduce print
into the activity. These actions fall into ome of two general categories
defined as either facilitation or gaﬂtrgi."éenerally speaking, facilitation
focuges upén making it easier for a person to participate in print médigted
activity. Specifically, omne pérgag will supply material, structure the task
or provide technical assistance; e;c-,fgr=bim/hgrsglf af aﬁaghgf person. On
the chéf hand, 'a-nd g&erélly gpeakiﬁg. control focuses upon the exercise of

restraining, directing or guidiﬂg influence over =1=3en;s in one’s euviran—

: -aﬂ:. Litnra:y events typically have their origin in one or the at;hef of thebe
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tion and control are not necessarily negative actions. Rather they indicate
the successful and near successful attempts of people to effectively interact
with aspects of their entire material and humsn environment. JFxamples drawn

from field notes will serve to illustrate these two categories of action.

Panel A presents examples of facilitation and Panel B, examples of control.

=]

It should be noted that Example B-1 presents an instance of both.

1)

5:25 The TV show mother and TC have been
watching 1s just about to go off when Mother
decides that now might be a good time to

"have school."” M sets up the Magic Erasable
Writing Board (plastic card board approximately
12 x 18, with faint green lines printed across
it) which M had bought  for TC.

* o .

TC begins trying to write a 2, gets frustrated.
M writes a Z, says:

M: ere’s a 2

K,

(=]
L]
T3]

|
L]

=]

<
=
m

[ ]
>

M: That’s a nice A. Yosu could
make them smaller soc they fit
in the lines.

(2)

M, F and TC have just arrived back from F's
father‘s. They carry in some things and get
settled. - F sits in a .chair in the living room
and immediately begins reading directioms for
playing backgammon. (M in kitchen getting

lunch ready) TC in living room playing with toys.

: 3
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TC has been picking things up in preparation for
watching Sesame Street. She finishes ahead of’
time and begins to color. She opens her color
book upside down. She recognizes one picture
(book still upside down), says "ice cream man".
Mike (12 vr. old) asks TC what S-0-D-A spells
(also printed in picture.) TC says she doesan’t
know. Mike gives her a clue-=1its somethimg you
drink". TC is not interested. She asks for.
marking pens so that she may color the picture.

1:36

W
m
™
ot
-
]
m
M‘
o
8
g
L]
-]
m
ol
[
[
=}
oy
5
M
B
L]

M: Let me see them.
§: (Hands a spelling list to M)

M: (Ezsmines the list of spe;ligg words)
Okay, we“ie going to do these like we
always do. You write each word five
times and when you finish I°11 give
' you a little test.

)
M is in living room watching TV. TC 1is playing
with toys on floor. M looks at TV Guide, then
. changes channel to Dionne Warwick speci,l

- . ' 3

Family has been hanging around. TC shows O one of
sister’s (Becky 7 years ﬁld) _school pap&rs, says
“laak 0, Becky’s. ) .
i EJ s
M (to TC): Do you know what let “er that .is8? -
TC: Letter
M: P
TC: P

M: Yeah, that’s right...letter P. You know
what starts with letter P- pain in the
butt-pug face.,

N 131
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TC: Yesh, iettEijf
Brother re-enters room TC distracted, watches TV.
(4)
Mother is watching soap operas. TC is on the floor
- pPlaying with her "pop-up" game (Perfection) when
she notices a pencil and paper Kathy had placed under
the sofa. @ crawls over and pulls them out, then she
begins to scribble. After about 2 minutes of this:
TC: Ma, I can’t write my name.
M: Shh
TC:. (Continues to scribble alone)

) M: (1 min. pass and & commercial comes on)
- What did you say Delores? ’

TC: Nothing
M: You just said something about your name.
TC: Will you write my nsme?

M: : No, but 1°11 help you. Bring me the
paper.

’ Literate actions are composed of a sequence of literate operations. Some
& of these operations are competently handled by TC, other steps in Ehe sequence

are beyond the child’s ability to perform. Very often, as Example B-4 illus-
trates, ghiléfgn are sugzgssfﬁl in recruiting a more 1iééfa§e person into ghe
activity to perform the needed operation. These aeeasiansrrepreggnt instances
‘af young childten éang:ﬁlliﬂg aspeeté of their enviromment. The specific

: F ) i -
categories and the appropriate code for each one is listed below.

Code
1 for Literate Facilitates
: 2 for Literate Controls
- L
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3 for TIC Facilitates
4 for IC Controls

5 for Preliterate Fa;ili;séeg

6 for Ergliggtégg Controls

in the field notes as fitting into one of two broad categories. The recorded

event is eithef a 1izerac event or it isn‘t. The definition of a literacy

event conforms with that used in column five (5). The specific category gné

the appropriate code for each category is listed below.

Code
1 for literacy EY%Qé

In

for non-literacy evenmt : '

Who is Immlved in the Literacy

EjEﬁt

Ihis dimension identifies gheipegple who participate in the recorded

literacy event. Each person is identified geefrding‘tg theig ability with
print. 5pe;ifizall? they are identified as eizh;:é §15 literate, (Zjlpfelia
tgfate or (3) the target child him/herself. The definitions used for thts

diﬂéﬂgién nform to those used in column four (4). The specific eaméiﬂ;tian
;gf pgﬁ%lgﬁiﬁ¢alved in the reeatde; literacy event and the appropriate code for

O
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each isriisted below.

1 fér ;itgggtg alone
2 for ;argeé_ggéég alone
3 for
4 for two literates interacting
2 for a literate person and the target child iﬂtefaétiﬂg
6 for a litgrgte éersen and a ;g}itérate person interacting
Y for the target child and two or more literate persons
interacting
8 for the target child and a preliterate person interact ting
9 for the target child and two or more prelite l'.;lté persons
interacting
190 for tﬁe t E 2t child and a literate person Eﬁd a
Efg tera person 1ﬂtEfECEiﬂg
11 for any combination of people . iﬂtéta g without the .
action.

target child pgtticipating in the int

This dimension identifies the materials interacted with during the

literacy event. Each category should be self explanatory. The specific

categories and the appropriate code for each one is presented below.

Code

1 for book of any type

2 for periodical

of any type

3 for @iggellgngggg material (e.g., letters, ! J
RN

- 134
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panphlets, recipes, rules, etc.)

for any type of lgbel

e

for an? type of edu ;7 nal qat ial

Jun

-for any Eype of mrcerial :elateé to the. institution

of the school (e.g., application forms or notes and

gﬁnaunzémgnts sent home from the school)

o

for games and toys

00

for paper and pen or pencil !

for paper and grayons

for any ‘type of Eg;gaucréﬁgg form (e.g., job application,
welfare forms, ete.)

“l—"
o o

1
&
s well as the nau—literagy actions, where apprapfigte, peffgrmed by each " par=.

Eiciggnt in the 1itefacfrevent! We are paf;iculsfly interested in the confi-

gurstian o pa:tigipants which iuvalved a'literate- pEfsan and thg Larget child

1n intefaﬁtian;: This PﬂrtiElPEBt'Etf cture provides the gppartunity to exam-

ine "teaching" events. In general, these iﬂtefsgtians should be caded from

the point of view of the literate persomn or ;egéhef-

We define teaching as interactions which are ‘organized specifically tp
communicate samé type of information (e.gg, techniques, skills, values, etc.)

about literate PIEEEiﬁE-V Often a pgftiaulaf diacaurse.attucture is ;mplayed

to accomplish the "téazhing.“ The “initig;ian—réplysevalustian“ (IRE)

E

Typically, the litéféié*petsaﬁ initiates the in;efsetian by asking a question

S . - !liig; i .

P . P R ,_7Vr,,§ - [ - - 3 . . P B TR N, 4
Y

<% T : = * . L Fimeem
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(to which they know the answer), the child replies, and this reply is in turn

evaluated by the literate person. A few examples from field notes will merve

Larry was in his room playing alone when his
mother brings the target child a poster for
them to put up.

Mother: "Where do you want ie?"
(As she unrolls the poster.)

~
9]

"Right there."

Mother: "What does it say>" (As mother
finishes pinning poster to
wall)

L]
L 9]

"Kermit the frog."

Mother: "Ha there’s no (meaning
‘"no word") frog up EthE.
Where” s the “F 7"

=
o]

"1 don’t kmow." ;
Mother: "itrjust Bays (Mother runs
fiager under prgt on paster)
Kermit.”

TC: "Yea." -

iteracy Event Event B

i
B
™
[
]
o
&
g
L]
Y
L )
"
el
ﬁw
F i
L
fa
=]
R
oD
[+ M
B

=113E2f;éti%ely)-, When Ehey are finished Dad
selects an ABC book from a stack of two sitting
on ‘the sofa to their left. He opened the book

and the following occurred: (excerpted from a
longer interaction) -

D: Now what letter is this?
! (points- to A) :

o

Dez It 8 A gggreg

—_— . T ,1}35“
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D: Well, vou can tell me
De: A!,Al, A

D: Al11111l, Riitight! Now,

you remember that.

De: .0.K. Daddy
D:

0.K. We’ll do sﬂmg more
later. -

Dad closes the book and turns on the TV. D
continues looking at book for about 3 minutes.

Then she gets on the floor with her perfection
game and begins playing with it.

In contrast to IRE lessons, non IRE lessons center more around the funz§
tional use of print than the techniques and.skills inveolved iﬂ the production
of print (e.g., print can be used to label things or to aid in finding tﬁiﬂgs,
etc.). Non IRE lessons may also present the child value statements regarding
literacy (e.g., "writing is better than playing") or alert the child to the
fact that litera acy is an operation that is distinguishable from other Dpet;é

tions that.can be performed with the same utensils (e.g., "I want you to write

not draw"). Again,’ ‘an example fram field notes will serve to 1illustrate non

IRE lessons.

TC and M interactively drav pictures. TC
requests that M make a boy. M draws one body
part at a time, announcing which 1t is and ﬁhen
finished with drawving says:

M: Now we’ll write boy.
(and prints BOY over top of

drawing) .
Same with Msma. (TC now pgftigipg;ég in
labeling of body parts). Rapeat with Erin.
.. And Dad. ] ,

From time to time M tries to opt out of this
LS 13T .
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activity but TC keeps drawing her back in,
making her write/draw for TC. M wants TC
to write/drav ‘or berself.

At end of activity M puts TC’s pame on paper

"80 everybody will know who

Teaching events should be differentiated into these two categories of

[
[ 0

ssons; IRE and Non TRE. All other actions of participants should be self

-]

explanatory with the possible exception of connected discourse. "Connected
discourse" refers to a sequence of written words comsfructed into one or more
sentences. The specific actions involved in the literacy event and the

event should be assigned one éode in the appropriate column. If a person is

the literacy event

=]
r

present in this room but that person 1is not imvolved 1

code a zero (0) into that person’s column.

(1Y)

[

L for letter recognition (reading)
2 for letter writing

3 for read word(s)
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4 for é‘i:iteg word(s)
for t;ad connected discourse -
§ for writes comnected discourse
7 for teach (IRE)
8 for teach (Non IRE)
9 for listens
;Q for Q}ggﬁis
11 for other non ;itg:é:te action

Outcome/Source of Termination

This dimension identifies the operation or action which marks the termi-
nation of the recorded l{teracy event. Generally speakingr literacy events are

A

vell marked by a beginning and an end¢ That-is, literacy events are generally
preceded -by aé.tiivity that is not mediated by print and followed by activity
that is not mediated by print. That action sequeﬁ;ewhich is mediated by
ﬁfin% i8 the literacy event. Eaﬂgv,e_:; in certain -instances, some action
embedded within one 1ié,era:y event A will trigger literacy event B or some-
thing which co—occurs with literacy event C will cause literacy event D to
begin. Therefore, the coder should use the followlng guidelines to determine
vhere one literacy event euds and anatherr'begigs; In general a literacy event
is dgfiﬁed by (a) one of two general literacy actions (reading or writing),
(b) pgrtieipaﬂts in the literacy event (see columns 8-9 above), and (c) the
literacy materials involved (see columns loiliuébave)i When two or more of

(the;e facets changes, the coder should consider that a nev literacy event has
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begun. These guidelines will be useful in determining whether one literacy

event is terminated by the beginning of a second literacy event.

Here is an example of such an extensive/embedded literacy sequence. We
present the write-up from field notes and then discuss how the coding of such

sequences should be approached.

1:28 5 comes home from her first day back
at schocl after a long absence due to 1llness.
S comes into the kitchen and finds M chatting
with 0 at the kitchen table. S shows M all
of the homework she has to do as a result of
her absence from school. S and M discuss the
amount of work to be donme, the subjects and
when it 18 due back to the teacher. § wants
to go out and play but M decides that they will
get started on the work “right now."” M asks §
to decide what she wants to do first (i.e.,
"what do you want to start with."). As S begins
- to sort through the material (apparently to
decide what she wants to start with). M leaves
the kitchen and returns (followed by TC), with
‘two versions of the Bible, Aid to Understanding
the Bihle, a B;ﬁ and a table:- H informs 0

'ﬁight as Heil Hfite a 12tter E;';nz7af heriehurth

o lives in Arizans. When M returﬁs t@

1:36 S: Ma, help me with my spelling
Hofds. - T

M: Let me see them.

S: (Hands a EEeiliﬁg list to M)

M: (Examines Ehe 1list of spelling

words) Okay, ﬁé re gaiﬂg to do these
like ve ;133;5 da. You Efite each
ward five times gna when you finish
1*11 gtv you a ligtlg test.

1:38 With this statement M hands back thg list of

words, tears off a page from her E:blgt and givez it
*ta S and § hegin; ﬁriting“the ggiiigg words . TG, —
falla-gd M back into the kitchen, has has be been

ching and 1istening thr

ghout the iﬁtefgztiaﬂs,




aper and a pencil. M
and S gives her a pencil.
er letter, S begins writing
; starts grpd, ing marks om
1:42 M aggn’s E Bible for the first time. M i3
£1 h through about eight pages.
1s looking for and directly
e e from the Bible into the letter.
1l:44 TC writes for several minutes until her
younger brother comes into the kitchen carryi
TC's bat. A struggle for gﬁsseaaim ensues ¢
to stop her letter ﬂtiting s;’:tivit; in order to
ttle ;He dispute. Then M goes back to letter
ing. As M continues Iﬁiting Eﬁé letter she -
auses Eﬁ‘it‘;e mure to search for iﬂ use guates es from
2:03 S tells M thal: E 8 ready to take her
gpglling test. M stops letter writiﬂg to fEEite
the agelling 1ist. After reciting .each ‘ea:h word, M
ﬁauld -pause gnﬁd s would £ £111 the pause by verbailz
11r the recited word. While Eaiﬂg through the
1e order of present ta ion from the way
: fa:ti:ed
g_;lg; After giving S the s D€
to letter writing for about The
_event ends when M stops to cl
event.

1ences raised ijngﬁ-’ft;nﬁ isgues for the concept of ]Eijge ac

1o some general sense this entire period was an extended literacy interaction.

However, wve wish to
_—r = ==

In the example just presented, we used the criteria stated above to par-

tition the sequence into the following five liﬁergq:; events:

es Interactive (10 min.) S and M (TC'm
mother) review and discuss hanemrk materisls.
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Event Literate Alone (25 win.) S studies list of

spelling words.-
Event 3: TC Alone (6 min.) N writes names oo a sheet
of paper. -

friend and reads the Bible. Pvent alternates with
settling a dispute and giving a apelling test.

Bvent 4: Literate Alone (40 min.) M writes leﬁier to a

Bvent

K
-

Lize:atés Interactive (11 min.) M (f&idsy recites

list of spelling words to S.- In turn S orally

spells the liat of words.
The critical events in this sequence are those which involve the homework.
First, because the homework itself seems to have set in motion this Eﬁtirer

sequence of events. As important, however, is the qﬂestién of h ow many events

occurred during the interaction between mother and her seven yéar old
daughter. The answer, as we have indicated above, is that there are five dif-

ferent but related literacy events embedded in this extended int ction.

The opening event in the sequence involves mother and daughter fevieuiﬂg

a range of school related materials (spelling exercises, math ex ercises
phonie exer cises and word recognition exercises). Both participants are read-
ing and discussing the material. After several minutes of this activity

mother leaves the room, which changes the participant structure. However, for
twvo reasons the event continues; (1) the reviewing (reading) of this same
material continves, (2) even though mother leaves the raaﬁ. her questian,
"what do you want to start vi;h?“ is a continuation of the interaction. This
interpretation is supported by S’s difeﬁﬁ response to the qgéntiaﬂ vhen M
returns tc the room (i.e., “Hg. hgiﬁ me with ;3 ipelii;g iaiii“)i This event

ends vhen the interaction becomes more focused around a single spelling list.

The focus allows M to prescribe definite ateps for S and sets up the next

142
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event.

Event 2 can be differentiated from Event 1 because of a change in parti-

cipant (from literates interactive to literate alone) and a change in the

literacy actions (from reading to reading and writing). The isolation of
Events 3 and 4 from the others should be obvious. Both TC and mother are
working &lone (independently) using different sets of material to accomplish

different ends.

The difference between Event 1 and Bvent 5 is not quite as obvious as the
differences between the other four events. The basic question is; how can
Event 5 be considered as separate from Event 1, especlally since ;e see the
same material and the é;ﬁe participants in the two events. Tbe:gasﬁer focuses
on the material. *Even-thaugh the spelling list was involved in both evenés,
it was used differently with different ;ans;quEﬁ:es for action in the two
events. In Event 1 the 5peiliﬂg list began as just another printed sheet
among many (functioning ip much the same manner as would a single page in a
book) . When éhe list was eventually singled out 1t functioned omly to afgén—
ize the next literacy event for 5. In Bvent 5 the list functieons as the focus

of the event and organizes the entire interaction into an initiation-reply- . L

Iy

evaluation sequence (discussed above). Moreover, this different function o
the ﬁgterial :esul;s;iﬂ different literacy actions being carried out by the
participants.  This is especially true for S. In Event lkiath participants
are simultanecusly reading and ﬂisgus;ing the same material (this 1s a réview
igjﬂién)s In Event 5, M reads then recites each word on the :pgiliﬂgilist
while S5 orally renders ;hg spelling of each word recited by M (a test aiﬁus—

tion). Thus the difference between the two events results from changes in
' - {

S 143

e £ |
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material and ‘changes in literacy actions.

The example presented above also provides illustrations of three other
ways that a literacy event can be terminated. Event 3 was terminated Ey the
interruption of an outside person, Event 5 was terminated by completion of the
task, and Event 4 was terminated by the voluntary departure (from the’task) of
the participant in the event. The specific sources of termination of the

literacy event and the appropriate code for each is listed below.

%

for voluntary departure by cne of the participants

- interruption by an outside person

3 for task completion

-Duration of Event in Minutes
_ﬁﬁﬁ——ﬁ—gi_‘f

This dimension identifies the duration,  of Ehe,ii;gfacy event defined in

3

minutes. The duratiag of a literaay event is

)

considered to be from the begin-

ning of ‘the- a:tivity mediated by print to the end of the activity. The coder

should note that print need not mediate every single seeand'at operation of an
activity in order to arrive at a determination of the duration of a particular

£

event. Again examples from field notes should serve to 11lustrate this point.

Literacy Event EvEﬂE A
. M is watching TV, IG is in and out
i . of the room. Dad reads the classiffed ads P
. y ¢+ of the newspaper, apparently laakiﬁg for -
. ; , I
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job possibilities. As he fgaﬁi\he occasionally
circles an ad. The event ends when Dad puts dosm
the newspaper and goes out to geﬁ\ghe mail.

M, TC and baby brother have Just ;triélé

at the grocery store. After they go in\the

two children are placed in the cart, and\M does
her Ehapping. H uses her 11st (:anstfu:t d
seleetiﬂg certgin items. Dn a;casiaﬁs ghe \
glances at particular labels and selects items
quiekly, at ather tiﬁes she resds labels

IE spends much of her time playing with :he
items in the basket. As the femily checks out
of the market, M pays for the items with focd
coupons and signs her name to each of them.

The event ends after the check-out operation is

completed and the family heads home.
In the examples presented above the duration of the ev;mts vere con-

sidered to be from the beginning of the aetivity which the literscy mediated
to the end of the Sétigiﬁj- Iﬂ;EVEﬂﬁ Aéabavg we cee that the event lasted for
30 minutes %nd that there was literacy going on for the entire duration of the
gvé@t. Eéﬁeve:i notice Event B above. Her the activity, "shopping” lasts for
25 minutes. ﬁevertheiesa,*ﬁg should code it as a literacy event lasting 25
minutes beeagge we cansiézf’that ;he‘;etiviﬁy itself with its associated
motives, goals, and: operations i§ the fundamental unit of analysis. Tﬁere—i

fore, we should consistently code duration as the time involved from the
i

beginning to the end of the activity

- Columns 20-22 should be used to code the number of minutes involved in
the particular literacy event being coded. 1If an event lasta for 5 minutes,
for example, it should appear on the coding sheet.as 005. Ten minutes should

appear as 010 and two hours should appear as 120.

¥
o
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In this section we present an example of the kiﬁd-éf analysis and
intgfpietaﬁiéu which is made possible EY.ZEDSs The focus here ig-an the
child’s contextual knowledge. Specifiagily ﬁbere are two q&éstiéas§ 1) what
1s it that the child does in alone activity that is similar to what a literate
person does in alégg activity and 2) how éé ﬁhese actions of literates iﬂflg—

ence the actions of preliterates. The strategy was to examine "who is

involved" in the literacy event by the five variables listed below.
Specifically: 1) whoinvol x material
: : 2) whoinvol x ActlLl
3) whoinvol x ActTC
. 4) whoinvol x Outcome
. 5) whoinvel x Duration

The table below presents the results of a cross tabulation of the

relevant variasbles. The chi dquare analysis of each séctidn of the table was

‘significant at ;hgg-Dél level. - )
= 1
Insert Table About Here

1) Focusing 6n who is involved in the event and actions of literate amd
TC when they are acting alone we gee that: there is essentially no difference
in the frequeney distribution of gitgrste ‘action between Literate and TC.
Thus, considering the criterion activity of reading and writing, the TC does
in fact recreate in action this particular feature of adult activity.
: - _

2) Focusing on . who ts imnvolved in. the event and the material they use we
see that there is a difference in the "material used” pattern between
literates activing along and pre-literatés acting alone. 90% of literate per-
sons’ actions in literacy events involve. qecoding and comprehending printed
material found in books, periodicals, misiellaneous reading material such as
labels, recipes, etc., and.elactronic media. On the other hand 65% of the
pre-literate persons” actions in literacy events inyolved attempted’ decoding
and "comprehension of the printed material found in these same sources. The
real differences in these patterns is found in the emphasis that pre-literate

# -~ = i ) . - 7 - . L - )
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Table I

Event Participants _ L/TC

Lit. Alone Prelit. Alone 1 PL l
}

Read 66.7 63.5 40.7 40.8
Actions of Write ; 31.7 ’ 35.4 2.5 17.1
Participant
Facil. 1.7 0. 48.1 1.3
Other 0 1.0 8.6 40.8
L/TC
Books/ 63.3 39.5 53.5
Periodicals
Misc. reading 25.8 17.1 20.9
Material . materials
Paper & Pencil 9.2 37.2 19.8
. Elect. Media 1.7 6.2 5.8
Outcome of . Literate 25 _. 10.9 25.6 :
Bvent | Non-literate 75 ' 89.1 . | 74.4
- Less than 2 17.3 26.6 21.3
y hY
’ %
. Lo, % ’o. )
Duration 3-5 9.4 29.0 27.5
in 6 - W0 24.5 33.1 26.3
Minutes . 11 - 20> 25.5 11.3 22.5
~ 20 plus,®, ' 13.3 4 L d. : . 2.5 )
e 147 :
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persons place on using paper and pen or pencil to lpplIEﬂtly attempt to pro- .
duce written messages (32.2I). Literates much less frequently use paper and
pen or pencil to produce written messages (9.2%).

This provides one strong indication that pre-literates have as much of an
intereat in producing written messages as they do in decoding and comprehend-
ing of written messages they find in books: snd periodicals. This 1s true in
contrast to the fact that reading is the primary literate activity modeled for
them in their -environment. , . :

3) Focusing on the participants in the event and the outcome of the event
we see ;hat thaée events invalvigg a pr2sliterate ehild gcting alage are- less
aon ggting alane- (It could be noted Eh;t the events iﬂvalvlng literate/TC
interael:iaﬁs have a pattern of outcome very similar to the literate alone pat-
tern. This suggests that literates help move the pre-literate child closer to
the.literate pattern in interactions than the child performs on his own. This

direction of influsnce 18 also evidenced regarding "material” used in literacy

events, giaep; Eﬁit the pattern reverses eith paper and pegc;l.

4) szusing on the participants and the duration of literacy events we
found that there is very little similarity in the frequency distribution of
“events In diuratisn categories. However, here as inm tables 22 and 23, the——
influence of the literate pattern on the pre-literate pattern can be noted.
Considering literate/TC interactive events, it appears that the literate per-
son moves the prg—literate person in the direction of -more longer interactions
with print than the pre—li;gfate would perform acting alone. That is, pre-
literates are involved in twice as many 11=i9 min. events when they interact
with a 'literate than when they act alone. ' However, considering these 11-19
min. events, the pre-literate initiates two events of this duration: to ewvery
one 0f those initiated by a literate person. So we may conclude that if we
see literate/IC interactive event lasting 11-19 min., it is more likely gha:

the pre=literate initiated the event.






